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EXECUTIVE SUMMARY

This report developed under "The Universities’ Reaction to Big Obstructions: Building
Resilient Higher Education to Respond and Manage Societal Crises” (TURBO) project,
(Erasmus+ CBHE Grant No. 101129315, 2024-2026) presents a comparative analysis of
educational practices for the retraining and social integration of displaced people in three
national settings - Ukraine, Norway and Poland. The report sets that comparison against
the experience of seven Ukrainian universities that piloted a micro-credential model for
internally displaced persons (IDPs) during the spring and autumn semesters of 2025.

The event linking all three national contexts is the full-scale invasion of Ukraine in February
2022, yet each had a different experience in handling the resulting displacement crisis,
which makes the comparison valuable. Norway integrates displaced Ukrainians through
a comprehensive, publicly funded municipal system in which the state carries primary
responsibility; Poland (as the European Union’s initial large-scale displacement host) has
pursued a pragmatic, decentralised and strongly labour market oriented model; and Ukraine
acts simultaneously as the country of origin and as host to millions of IDPs, sustaining its
education system under attack while preparing for post-war reconstruction.

Acentralfindingisatrade-offinintegration models. Norway's highly institutionalised system
produces slower short-term employment, roughly one in three Ukrainians are in work after
two years, but is deliberately oriented towards durable, “sustainable” integration through
language acquisition and formal qualification recognition. Poland's near-unconditional and
rapid labour-market access produced comparatively high employment (rising to 69% within
a year) but at the cost of widespread skills mismatch and underemployment, with around
half of working refugees in simple occupations despite high levels of tertiary education.
Ukraine, operating under emergency and reconstruction needs, is revisiting its approach
through short-term, individualised, flexible offers, often supported by externally funded
projects in addition to a formal and rather limited state assistance framework.

Across all three contexts, micro-credentials are an emerging but not yet fully regulated
instrument. Their value for displaced learners depends less on the certificate itself than on
embedding short, labour market relevant learning within wider integration opportunities
that combine language, qualification recognition, psychosocial support and employer
engagement. The Ukrainian pilots demonstrate that such a model is achievable and
can bring good results. Short, intensive, certificate-bearing programmes of around 500
academic hours (approximately 16-17 ECTS credits), co-delivered by a university and at
least one civil-society partner (a non-governmental organization (NGO)), bring good
results when professional and entrepreneurial retraining is combined with psychological
and legal support. The explicit labour-market alignment helped a predominantly female,
highly educated displaced population to improve their employability and/or become self-
employed.

One of the major questions is sustainability. Most provision in Ukraine, as well as much
of the targeted support in Poland, depends on time-limited donor and project funding.
Securing durable national funding, formal recognition of micro-credentials within national
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qualification frameworks (including ECTS accumulation and qualification-centre status for
universities), and institutionalised partnerships between universities, NGOs, employers
and public authorities will determine whether these promising pilots can be scaled.

The report closes with lessons and findings that can be transferred internationally. Notably
NGO-academic synergy, flexible micro-credential programme design, and integrated social-
psychological support, that are relevant not only to Ukraine's reconstruction but to refugee
and adult education across Europe.
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1. INTRODUCTION

Context: war-induced displacement and the role of education

The full-scale invasion of Ukraine on 24 February 2022 triggered the fastest-growing forced
displacement crisis in Europe since the Second World War. Within days the European Union
activated, for the first time in its history, the Temporary Protection Directive, granting
displaced Ukrainians fleeing the war rights for residence, work and education (Council of
the European Union, 2022b) across countries of the European Economic Area (EEA). The
scale has since settled at an extraordinary level as by the end of 2025 around 5.3 million
refugees from Ukraine were recorded across Europe with the largest communities in
Poland and Germany, while approximately 3.7 million people remained internally displaced
inside Ukraine (UNHCR, 2025b; IOM, 2026). Thus, from being perceived as a short-term
emergency, displacement became a protracted condition that will shape Ukrainian and
European societies for years to come.

What distinguishes this crisis is the profile of those displaced. The population is mostly
composed of women, children and elderly people, and the adult part of this population
being highly educated. The large majority of working-age refugee women hold vocational
or academic qualifications and possess a substantial work experience (OECD, 2023).
Such concentration of human capital in western democracies transforms education and
retraining from being a humanitarian support into a strategic instrument for national
economies. It is, in effect, what determines whether displacement becomes a long-term
cost or a contribution to host and home economies alike. Yet that potential remains far
from realised. By mid-2025 only around 57% of working-age Ukrainian refugees in Europe
were employed, some 22 percentage points below host-country nationals, and more than
a third of those holding tertiary qualifications were working in low-skilled jobs (UNHCR,
2026). Closing this gap between what displaced people can do and what they are actually
employed to do is precisely where targeted retraining, qualification recognition and social
adaptation become decisive forindividual livelihoods, for Ukraine's eventual reconstruction,
and for the receiving societies that stand to gain or lose from how this human capital is
mobilised.

Continuity: building on the previous TURBO reports
This report is the fourth in a connected series and builds on the project’s deliverables.

Reports 1 and 2 mapped regional stakeholders, established and reviewed the educational
model that the Ukrainian partner universities would pilot. This is a short, modular,
certificate-bearing programme combining professional retraining with psychological and
social adaptation support.

Report3turnedtothe perceptionsandexperiences of IDPs graduating fromthe programmes
delivered by Ukrainian partners.

Report 4 extends this trajectory in two complementary directions: (1) outward, by
situating the Ukrainian experience within a comparative analysis of educational practices

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE
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in Norway and Poland; and (2) inward, by documenting how the piloted model was actually
implemented across seven Ukrainian regions during 2025. It draws the educational model
and the institutions’ delivery experience together into a comparative account.

The Report 4, therefore, pursues two aims. The first is to explore and compare retraining
and social-adaptation practices for displaced people in Ukraine, Norway and Poland, in
order to identify the existing practices, find evidence on how successful they are, and what
are the limitations with further comparison of these approaches. The second is to share
the experience of Ukrainian higher education institutions in retraining and social adaptation
of IDPs, making their practical knowledge, faced challenges and adaptations to inform
national and international policymakers, educators and wider stakeholder groups.

Evidence base and method
The analysis rests on several complementary types of data.

The Ukrainian experience is documented through institutional self-reflection reports (see
template in Annex 1) submitted by seven Ukrainian partner universities for both 2025
semesters. These are complemented by focus group interviews (see Annex 2) conducted at
the end of spring and autumn semesters to capture intentions, adaptations and reflections.

The cross-country comparison draws on statistical data from national and international
sources including Eurostat, UNHCR, IOM, OECD and Cedefop, alongside the relevant
legislation and policy strategies in each country and sources on displacement and
integration.

The methodical approach of this report is a structured comparative analysis. Each national
context and each Ukrainian pilot is examined across a consistent set of dimensions (e.g.,
how displaced people are retrained and socially adapted, the status of micro-credential
programmes in higher education, the role of university-NGO and stakeholder collaboration,
andthe challengesand opportunities forimplementation) so that practices can be compared
and transferable lessons drawn out.

Why this matters for Europe

The findings provided by this report seek to reach well beyond Ukraine. The displacement
crisis has made refugee and adult education a pressing concern across the European Union,
where member states are searching for flexible, scalable ways to bring large numbers of
newly arrived adults into labour markets and communities.

The Ukrainian case offers a unique opportunity to observe educational innovation under
extreme conditions, while the comparison with Norway's state-led integration model
and Poland's labour-market-led model exposes the strengths, limits, and trade-offs of
different national approaches. The report's focus on micro-credentials, as short, stackable,
employment-relevant qualifications, connects this experience to a shared European agenda,
which corresponds to the Council of the European Union's Recommendation of 16 June
2022 on a European approach to micro-credentials for lifelong learning and employability
that calls for portable, quality-assured short learning that displaced adults need in order
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to re-enter skilled work (Council of the European Union, 2022a). Seen in that light, the
Ukrainian pilots are not only a national reconstruction effort but a live test of European
lifelong-learning policy under pressure, and these findings can contribute to making higher
education across Europe more resilient.

The TURBO project pilots were designed with the European Commission’s own quality
criteria for micro-credentials in mind. The European approach defines a micro-credential as
the record of the learning outcomes that a learner has acquired following a small volume of
learning, assessed against transparent and clearly defined standards, owned by the learner,
shareable and portable, and able to stand alone or be combined into larger credentials
(European Commission, 2021). It sets out ten guiding principles for the design and issuance
of high-quality micro-credentials: quality, transparency, relevance, valid assessment,
flexible learning pathways (including stackability and the validation of non-formal and
informal learning), recognition, portability, a learner-centred design, authenticity, and
information and guidance. The European approach also defines a common set of standard
elements that every micro-credential should record, such as the learner’s identity, the
awarding body, the learning outcomes, the notional workload in ECTS credits, the level,
the type of assessment and the form of quality assurance.

In building short, certificate-bearing, ECTS programmes around assessed learning
outcomes, labour-market relevance, psychosocial support and the needs of adult learners,
the TURBO partners deliberately sought to follow these principles, even though Ukraine
does not yet have a national framework that formally recognises micro-credentials.

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE
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2. OVERVIEW OF INTERNATIONAL
EDUCATIONAL PRACTICES FOR
RETRAINING AND SOCIAL INTEGRATION OF
MIGRANTS'

This section provides a comparative overview of educational practices for the retraining
and social integration of displaced people in three national settings (Ukraine, Norway and
Poland), establishing the basis for the comparison that follows.

Ukraine is the country in war dealing with multiple challenges including outmigration,
security threats and resource exhaustion. Norway represents a small, highly institutionalised
host country, in which the state carries primary responsibility for integration. Poland, which
borders Ukraine, has been a primary destination of millions of people fleeing the war. Its
reception has been pragmatic, decentralised and strongly oriented towards the labour
market. Comparing these three settings makes it possible to read each national approach
against meaningfully different institutional and economic conditions.

The status of retraining and integration differs accordingly. In Ukraine, this problem is
addressed by both emergency responses and plans for reconstruction. In particular, state
employment services, fragmented donor-funded programmes for IDPs, and localised
initiatives by local stakeholders operate across the country with universities and NGOs
filling the gaps. In Norway, displaced Ukrainians are integrated through a comprehensive,
publicly funded municipal Introduction Programme supported by a mature system for
recognising foreign qualifications; employment outcomes are slower in the short-term
but are pursued through a multi-phase integration model. In Poland, rapid and near-
unconditional labour-market access produced comparatively high employment, but at the
cost of widespread skills mismatch and underemployment, and integration infrastructure
and micro-credentials are still developing.

To enable systematic comparison, each country is examined across the same four
dimensions: how refugees and (in Ukraine's case) IDPs are retrained and socially adapted; the
current status of micro-credential programmes in higher education; the role of university-
NGO and wider stakeholder collaboration in delivering such programmes; and the principal
challenges and opportunities for implementation.

Read together, the three cases point to a shared conclusion that recurs throughout this
section, thatis, micro-credentials are still an emerging instrument in all three countries, and
their value for displaced learners depends less on the certificate itself than on embedding

1 This report distinguishes four related terms. Displaced people (or displaced population) is the umbrella term for those forced
from their homes by armed conflict and embraces two legally distinct groups. (1) Refugees - displaced Ukrainians who have
crossed an international border and are protected abroad (here we focus on Norway and Poland, largely under the EU Temporary
Protection Directive). (2) Internally displaced persons (IDPs), who have fled but remain inside Ukraine. Terms migration and
migrant are broader terms, with no single definition in international law. Where the distinction matters, the report refers
specifically to refugees, IDPs or displaced people rather than to migrants.

Definitions follow IOM and UNHCR usage, the 1951 Refugee Convention and the UN Guiding Principles on Internal Displacement.
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short, labour-market-relevant learning within wider integration opportunities that combine
language, qualification recognition, psychosocial support and employer engagement.

2.1 Ukraine

Ukraine occupies a distinctive position in any comparative analysis of educational practices
for the retraining and social integration of displaced people because it carries three roles
at once. It is the country from which displaced people originate, the host of millions
of IDPs, and a state sustaining its higher education system under direct military attack
while planning post-war reconstruction. This combination reframes what retraining and
social adaptation are for. They are thus both welfare service and a strategic instrument for
preserving human capital that would otherwise erode through prolonged inactivity, and for
assembling the skilled workforce that reconstruction will require. The defining feature of
the Ukrainian response is therefore "improvisation under constraint”. Educational capacity
is being built faster than it can be regulated, and largely through donor-financed and NGO-
delivered projects that run ahead of a settled national framework.

Retraining and social adaptation of IDPs
Scale and profile of displacement

As of February 2026, the Ministry of Social Policy, Family and Unity recorded 4.61 million
registered IDPs (below the 2022 peak but still vast) with the largest concentrations in Kharkiv
(508,100), Donetsk (504,500), Dnipropetrovsk (471,900), and the city of Kyiv (432,900)
(Ministry of Social Policy, as reported by Slovoidilo, 2026). Two features of this population
shape every educational response. First, displacement has become structural. With 83%
of displaced households having been displaced for more than a year, the operative policy
question is no longer emergency shelter but durable economic reintegration (UNHCR,
2025d). Second, the geography of displacement is misaligned with the geography of
future labour demand, as IDPs are concentrated in the comparatively safe west and centre,
whereas reconstruction-driven demand will be highest in the east and south, to which
return remains unsafe (OECD, 2024). This spatial mismatch means retraining cannot
assume that learners will work where they currently live, and it pushes provision towards
portable and often remote delivery. The profile of those displaced reinforces the stakes.
The population is overwhelmingly women, and it is unusually highly educated, so the risk
is not unemployment alone but the deskilling of an educated workforce.

Legislative and policy framework

Ukraine has approved access more quickly than it has provided the necessary instruments.
The Law on Ensuring the Rights and Freedoms of IDPs (2014, as amended) established
registration and access to social services, while the Laws on Education (2017) and Higher
Education (2014) guarantee educational access irrespective of place of registration. The
State Policy Strategy on Internal Displacement (until 2025) made labour market access,
self-employment and professional psychological assistance explicit objectives (Council of
Europe Office in Ukraine, 2023), and the Strategy for the Development of Higher Education
for 2022-2032 commits the system to lifelong learning, labour-market alignment and
flexible delivery, which is the conceptual ground on which IDP retraining stands (Cabinet of
Ministers of Ukraine, 2022b). The decisive gap is at the level of adult education: the draft
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Law on Adult Education, adopted in first reading in January 2023, remained unapproved
as of 2026 (Verkhovna Rada of Ukraine, 2023). Until it passes, short non-degree retraining
operates without a statutory home, which is the single most important reason the sector
improvises.

State mechanisms for retraining

The State Employment Service (SES) of Ukraine is a responsible agency for IDP retraining.
As of 2024, 93 000 IDPs received employment assistance from the SES, of which 47 000
found employment, and 6 000 benefited from training vouchers in 2023 (UNHCR, 2024).
The SES operates Vocational Training Centres (VTCs) in eight regional hubs: Odesa, Poltava,
Dnipro, Rivne, Lviv, lvano-Frankivsk, Kharkiv, and Sumy, offering 98 working professions
and over 400 advanced training courses, provided free of charge for veterans, persons with
war-related disabilities, and registered unemployed individuals (Ministry of Economy of
Ukraine, 2024). Employers hiring IDPs can claim compensation for labour costs equivalent
to the minimum monthly salary for three to six months (Cabinet of Ministers of Ukraine,
2022a). They may also receive reimbursement for retraining and upskilling costs (Cabinet
of Ministers of Ukraine, 2015).

Additionally, international partners have committed substantial resources for war-affected
people in Ukraine. At the 2024 Ukraine Recovery Conference, a €700 million package
(ETF, 2025) was pledged to upskill workers, reintegrate women, and retrain war-affected
populations, alongside the EU's €50 billion Ukraine Facility (European Training Foundation,
2025). The multi-donor Skills4Recovery programme, implemented by GIZ with Denmark,
Germany, Poland, and Estonia as donors, retrained over 2 500 people by mid-2025 with
a target of 5 800 by 2026, focusing on construction, logistics, agriculture, and services
(GIZ / Skills4Recovery, 2025). Within this framework, the NGO 'Ukrainian Professional
Development’ partnered with 28 vocational institutions across six regions to deliver free
short-term training for 1 375 participants during February-November 2024 (Rubryka, 2024).
UNDP Ukraine, supported by Japan's funding, modernised two specialised training centres
in the Kyiv region and Vinnytsia for energy sector retraining, targeting IDPs and veterans,
with five more renovations planned in 2026 (UNDP, 2025). The ReSkill UA initiative provides
access to courses from Google, IBM, and Meta via Coursera, while the USAID Competitive
Economy Program has allocated $1.8 million for labour market integration of IDPs, women,
veterans, and persons with disabilities (Ministry of Economy, 2024).

Social adaptation and psychological support

Retraining is embedded within a broader category of social adaptation services. The
Ministry of Social Policy has consolidated previously fragmented schemes into a unified
IDP-support model spanning medical care, temporary and supported accommodation, the
eOselia affordable-mortgage programme and employment assistance such as Prykhystok
(Cabinet of Ministers of Ukraine, 2025). In this context psychological support is crucial,
since the prevalence of mental-health difficulty among IDPs is markedly higher than in
the non-displaced population, so resilience and trauma-informed components function
as a precondition for learning rather than a supplement to it (OCHA, 2025). This is why
the retraining models that work in Ukraine tend to interleave professional content with
structured psychosocial support from the first session rather than appending it at the end.
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Current status of micro-credential programmes in Ukrainian higher education
Conceptual and regulatory context

Micro-credentials are defined by the Council of the European Union as 'the record of
the learning outcomes that a learner has acquired following a small volume of learning’
(Council of the European Union, 2022a). In Ukraine, this is a relatively new concept, and
its adoption is driven by the EU Association Agreement (2014), which committed Ukraine
to cooperation in lifelong learning, and more immediately by the EU accession process
inaugurated in 2022.

As of 2026, Ukrainian educational legislation does not yet formally define or recognise
micro-credentials as a distinct credential type within the national qualifications framework.
In 2024, however, several steps were taken. The National Qualifications Agency (NQA)
published '‘Recommendations on the Implementation of Micro-Credentials in Ukraine’
(Semigina et al., 2024), outlining general principles and approaches. The Strategy for the
Development of Higher Education for 2022-2032 (Cabinet of Ministers of Ukraine, 2022b)
provides the overarching policy foundation, explicitly envisioning lifelong learning and
flexible educational delivery. If the Law on Adult Education (Verkhovna Rada of Ukraine,
2023) receives final parliamentary approval, it will provide a statutory basis for short-cycle
qualifications and non-formal learning recognition (Eurydice Ukraine, 2024).

Institutional practice

Practice is consequently running ahead of regulation and is concentrated in the universities
that international projects reach. The TURBO project is the most directly relevant,
but it sits within a small ecosystem: MInT-Ukraine, run by Leibniz University Hannover
with DAAD support, builds the capacity of Ukrainian staff to design and deliver micro-
credentials (National Erasmus+ Office Ukraine, 2025); CRED4TEACH develops MOOC-
based micro-credentials for teachers (CRED4TEACH project, 2023); and the State Centre
for International Education promotes the agenda within Ukraine's internationalisation
strategy. The significance of this activity lies less in the number of learners reached than
in the institutional capacity being assembled; several universities able to design quality-
assured short credentials to European standards before a national framework exists to
recognise them. That sequencing, capacity before regulation, is the defining characteristic
of the Ukrainian micro-credential landscape.

University-NGO and stakeholder collaboration

A defining characteristic of delivering micro-credentials is multi-stakeholder collaboration.
In the context of Ukraine, three distinct collaboration models have emerged.

University-NGO partnerships

The TURBO project is the clearest case of multi-stakeholder collaboration. Coordination
across all seven partner universities is managed by the International Foundation for Social
Adaptation (IFSA), the Ukrainian NGO partner in the TURBO consortium, which tracks
programme delivery and participant outcomes: across both semesters of 2025, IFSA
recorded 876 applications, 463 enrolled participants, and 434 programme completions
(IFSA, 2025).
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A complementary example of such partnerships is the NGO 'Ukrainian Professional
Development’, which acted as a coordinating intermediary under the GIZ Skills4Recovery
framework: it managed a network of 28 vocational institutions across six regions, with
training delivered through certified state schools and funded by international donors
(Rubryka, 2024). Here, the NGO ensured quality and participant access, while state
institutions provided the physical and accreditation infrastructure. The European Training
Foundation's UA Re-Emerge(ncy) programme illustrates a different configuration: a direct
partnership between an EU agency, Ukraine's Ministry of Education and Science, and
employers in the Dnipropetrovsk region, delivering eight micro-credential courses in energy
efficiency, construction, and green energy. One in four participants were IDPs, and three in
four found employment after certification (ETF, 2024). Social partners have also emerged
as delivery actors: the Construction and Building Materials Workers' Union (PROFBUD)
signed a cooperation memorandum with the Centre of Integrated Support for Conflict
Participants to provide skills training for veterans and war-affected individuals, including
IDPs (BWI, 2025)

State-International organisation partnerships

UNDP Ukraine's collaboration with the Ministry of Education and Science to modernise VTC
facilities and design IDP-targeted curricula (UNDP, 2025) exemplifies a state-international
organisation partnership model. The SES maintains formal cooperation agreements
with employer organisations, enabling wage subsidy mechanisms and specialist training
commissions aligned to actual labour market vacancies (UNHCR, 2024). The EmployUkraine
platform operates as a public-private matching service connecting IDP job seekers with
Ukrainian and international employers, including through Employer of Record arrangements
for remote work.

Digital networks

The ReSkill UA programme represents a partnership between the Ministry of Economy,
international technology companies (Google, IBM, Meta), and the Coursera platform,
providing scalable digital upskilling for displaced populations (Ministry of Economy, 2024).
Digital delivery is both an asset (enabling access across displacement locations) and a
constraint, given the connectivity challenges discussed below.

Challenges and opportunities for implementing micro-credential programmes for
retraining and social adaptation of IDPs

Key challenges

Challenges identified in Ukrainian context include structural, operational, and social issues.

Absence of a formal legal framework. Ukrainian educational legislation does not
yet define micro-credentials, creating uncertainty around portability, employer
recognition, and accumulation into formal qualifications.

Security, infrastructure, and continuity. Continuous aerial attacks cause widespread
power outages and damage educational infrastructure, forcing institutions into
hybrid or fully online delivery (UNHCR, 2025d). Several TURBO partner universities
have sustained direct physical damage: Chernihiv Polytechnic National University
suffered destruction of its educational infrastructure during the siege of Chernihiv,
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with total damage estimated at €5 million (H-BRS, 2024), while a November 2024
airstrike damaged several buildings of Taras Shevchenko National University of Kyiv
(EUF, 2024).

Targeting and access barriers for IDPs. IDPs face compounding barriers that include
unstable housing, growing psychological pressure affecting their mental health,
employment precarity, and care responsibilities, particularly acute for women with
children, who comprise the biggest share of displaced households. Additionally,
reaching those in collective shelters (79 000 as of January 2025) or in frontline areas
presents serious logistical challenges (OCHA, 2025).

Employer recognition and labour market alignment. Without a national register
or quality assurance mechanism, employers have limited means of assessing
micro-credential credibility. Structural mismatches compound the problem. IDP
populations are concentrated in western and central regions, while reconstruction-
driven demand is highest in eastern and southern regions to which return remains
unsafe (OECD, 2024).

Sustainability and funding dependency. The majority of operational programmes
are funded through time-limited Erasmus+, GIZ, USAID, and UNDP project cycles.
There is no durable national funding mechanism for the provision of IDP-targeted
micro-credentials. Programme continuation after donor exit depends on whether
universities have capacity to maintain delivery from their budgets, creating a
significant uncertainty under wartime fiscal pressure (ETF, 2025).

Digitalisation of education and connectivity. Online delivery, while essential for
flexibility and safety, excludes IDPs without reliable internet access, devices, or
digital literacy. Educational continuity for displaced children and adults has been
significantly disrupted (OCHA, 2025), and the digital divide disproportionately
affects older IDPs, those in rural host communities, and those in collective shelter
settings.

Key opportunities

Momentum towards regulatory reform. The publication of the NQA framework
(Semiginaetal., 2024), and the pending Law on Adult Education (Verkhovna Rada of
Ukraine, 2023) together constitute the most advanced pre-legislative environment
for micro-credential formalisation in Ukraine. EU accession negotiations provide
an external political driver, since harmonisation with the European approach to
micro-credentials (Council of the European Union, 2022a) is an expected element
of educational alignment.

Established multi-stakeholder infrastructure. The TURBO project consortium of
seven universities has demonstrated that micro-credential design, delivery, and
certification for IDPs is achievable within existing institutional frameworks (Nord
University TURBO project page, 2025). This network provides a scalable model for
national extension upon regulatory formalisation.

Labour market demand and reconstruction imperatives. Ukraine's reconstruction is
projected to require USD 588 billion over the next decade (World Bank et al., 2026).
Demand for skilled labour means that short-cycle, competency-based retraining
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are necessary to meet the demand in skilled labour, which is continuously growing.

European integration and qualification recognition. Ukraine's EU accession path
creates anincentive to align the NQF with the EQF, simultaneously making Ukrainian
micro-credentials legible to European employers and enabling credential portability
for the millions of Ukrainians who may return from abroad. The MInT-Ukraine
(National Erasmus+ Office Ukraine, 2025) programme and other Erasmus+ CBHE
projects are building institutional capacity to design micro-credentials to European
standards.

+ International donor coordination. The Skills Alliance of €700 million (ETF, 2025),
Skills4Recovery (GIZ/ Skills4Recovery, 2025), UNDP vocational centre modernisation
(UNDP Ukraine, 2025), and the EU Facility constitute an unprecedented financial
commitment to the development of skills of the Ukrainian workforce. Coordinated
with the emerging national micro-credential framework and active partnerships
working in this area, this donor landscape could sustain scaled provision while
national funding mechanisms are developed.

2.2 Norway

Norway integrates displaced Ukrainians through a comprehensive, publicly funded
municipal system in which the state, rather than the market or civil society, carries primary
responsibility.

Since February 2022, more than 85,000 Ukrainians have been granted temporary collective
protection in Norway, proportionally one of the highest intakes in Europe and the largest
among the Nordic countries (UDI, 2026). Collective protection (in Norwegian - "kollektiv
beskyttelse”) is grants a residence permit for one year at a time and is renewable, and
currently beneficiaries have the right to reside for up to five years (UDI, 2026). It confers the
right to work, access to health and social services, financial support, and the right, though
not the obligation, to participate in the municipal Introduction Programme (IMDi, 2025).
Because settlement in a municipality can occur quicker than under the ordinary asylum
procedure, Ukrainian beneficiaries may seek employment almost immediately on arrival
(NOKUT, 2025).

The legal foundation for integration is the Integration Act (Integreringsloven), in force
since 2021, which defines municipalities’ duties and beneficiaries’ rights with respect to
language training, social studies, and labour-market qualification. From 2024 onward,
however, Norway has progressively tightened its Ukrainian-protection regime. Certain
regions of Ukraine have been designated safe for return (in January 2025), benefit levels
have been reduced, and from May 2026, men aged 18-60 can be denied receiving collective
protection (UDI, 2025; Nordic Council of Ministers, 2025). These measures introduce a
tension between an integration system designed for durable inclusion and a protection
status that is mostly framed as temporary.
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Retraining and social adaptation of refugees and migrants
The municipal Introduction Programme and the Integration Act

The Introduction Programme (introduksjonsprogrammet) is the central instrument of
Norwegianintegration policy. Itisafull-time, individually tailored programme that combines
Norwegian language instruction, social studies and measures preparing participants for
employment or further education. For most Ukrainian beneficiaries it is comparatively short
(around six months) reflecting their generally high prior education and the expectation
of rapid labour-market entry (IMDi, 2025). Approximately 70% of Ukrainian refugees have
taken part (Government of Norway, 2025). Amendments to the Integration Act adopted by
the Storting on 20 June 2025 sharpen the programme’s focus on employment and formal
education, extend the eligible age group from 55 to 60, and lengthen the programme for
participants pursuing upper-secondary qualifications (Government of Norway, 2025).

Recognition of qualifications

Adistinctive strength of the Norwegian systemisits developedinfrastructure forrecognising
foreign qualifications, administered by NOKUT and the Norwegian Directorate for Higher
Education and Skills (HK-dir). For applicants who cannot document their education, the
UVD procedure (recognition for applicants without verifiable documentation) provides
an expert-panel assessment designed specifically for refugees and persons in refugee-
like situations (HK-dir, n.d.). For Ukrainians, automatic recognition has been extended to
a range of higher vocational and academic programmes (NOKUT, 2025). To narrow the
persistent gap between formal qualifications and their use in the labour market, HK-dir
launched the project "A Clear Path Forward” (2025-2029), which develops digital solutions
to help Ukrainian refugees enter employment and make better use of their competencies
(Cedefop, 2025).

Employment outcomes and the integration approach

Despite this infrastructure, the labour market integration of Ukrainians in Norway has been
not that quick. By the end of 2025, around 27,000 Ukrainian refugees were in work, but
among those residents for around two years only about one in three was employed, and
a substantial share remained registered as jobseekers or as having reduced work capacity
(Government of Norway, 2025). Lack of Norwegian and English language proficiency is
identified as a principal barrier both to employment and to the use of existing qualifications
(Cedefop, 2022b). This pattern reflects that Norway prioritises durable, “sustainable”
integration through language and formal qualification over the rapid placement into entry-
level work.

Social adaptation

Social adaptation is embedded in the same municipal architecture. All Norwegian
municipalities have participated in settling Ukrainians, with the Directorate of Integration
and Diversity (IMDi) coordinating settlement, funding and integration services (IMDij,
2025; Nordic Council of Ministers, 2025). Beneficiaries receive financial support during the
Introduction Programme and full access to the public health and welfare system, so that
retraining is delivered within, rather than alongside, a comprehensive social-protection
framework.
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Current status of micro-credential programmes in Norwegian higher education
Conceptual and regulatory context

Norway approaches micro-credentials primarily through the lens of lifelong learning and
labour-market relevance, under the stewardship of HK-dir as the national skills authority.
Norwegian policy aligns with the Council of the European Union’s 2022 Recommendation
onaEuropean approach to micro-credentials (OJ C 243) and is shaped by the Long-term Plan
for Research and Higher Education 2023-2032 and the 2025 competence-reform process
(HK-dir, 2024; Government of Norway, 2025). As elsewhere in the Nordic region, however,
micro-credentials are not yet established as a distinct, separately regulated qualification
category; they remain an emerging instrument rather than an embedded part of the formal
system (NVL, 2025).

Institutional practice

In the context of displacement, Norwegian higher education’s most direct engagement
with micro-credentials is through capacity-building and the export of expertise rather than
domestic provision for refugees. The TURBO project, led by Nord University, develops the
micro-credential model that the Ukrainian partner universities use to retrain and socially
integrate IDPs, applying flexible, practice-oriented and EU-aligned approaches (Nord
University, 2025). Norwegian institutions have also widened access for displaced Ukrainians
directly, for example through additional study places and flexible admission arrangements
(Study in Norway, 2025). Domestically, however, micro-credentials are not yet a primary
vehicle for refugee retraining, which remains anchored in the Introduction Programme and
the formal qualification system becomes a notable gap, given that short, stackable modules
are precisely the instrument that could connect recognised qualifications to specific labour-
market needs.

University-NGO and stakeholder collaboration
University-led support

Norwegian universities have responded to the war through both international cooperation
and domestic inclusion. Nord University coordinates the TURBO consortium and has
received dedicated funding to build Ukraine-related expertise in Northern Norway (Nord
University, 2024). The UKRAINETT networks connect Norwegian and Ukrainian institutions
around higher education in times of crisis, while several universities have created study
places and admission pathways for Ukrainian refugees and host at-risk scholars (OsloMet,
2025; Study in Norway, 2025).

NGO and civil-society support

Civil society plays a complementary role, precisely because primary responsibility for
integration rests with municipalities. Caritas Norway operates resource centres for
immigrants in Oslo, Bergen, Stavanger, Drammen and Trondheim, offering guidance on
labour-market rights, accommodation and legal and health matters (Caritas Norway, n.d.),
and the Norwegian Red Cross and other organisations provide volunteer-based language
and social-inclusion activities that supplement public services (Nordic Council of Ministers,
2025).
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A multi-stakeholder model

The Norwegian model can therefore be described as centralised multi-stakeholder
cooperation. Municipalities and IMDi coordinate delivery; universities, NOKUT and HK-
dir supply qualification recognition and educational pathways; employers and the social
partners engage through tripartite competence-development structures; and NGOs add
outreach and social support at the margins. This contrasts with the more NGO-dependent
ecosystems of Ukraine and Poland, and it illustrates how strong public capacity reshapes
the role of non-state actors.

Challenges and opportunities for implementing micro-credential programmes for refugee
and migrant retraining and social adaptation

Key challenges

The gap between investment and short-term employment outcomes. Despite a
comprehensive and well-funded system, employment among Ukrainians remains
comparatively low in the first years, raising questions about cost-effectiveness and
the pace of labour-market entry.

Language. Limited Norwegian, and sometimes English, proficiency restricts both
employment and the use of recognised qualifications.

The temporariness of collective protection. Successive restrictions since 2024,
including the designation of “safe” regions and the exclusion of men aged 18-
60 from May 2026, create uncertainty that can weaken incentives for long-term
investment in retraining by both beneficiaries and institutions.

The early stage of micro-credentials development. They remain an emerging
instrument in Norwegian higher education and are not yet systematically linked to
refugee retraining or to the Introduction Programme.

Key opportunities

Universal municipal coverage and stable public funding provide an integration
infrastructure that few countries can match.

A mature qualification-recognition system (NOKUT, the UVD procedure and
recognition of Ukrainian qualifications) addresses one of the main barriers to
professional integration.

The emphasis on sustainable integration, if maintained, may yield stronger long-
term outcomes than rapid but mismatched employment, offering a valuable
counterpoint to the Polish experience and a model relevant to Ukraine's own
reconstruction-era retraining.
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2.3 Poland

Poland represents one of the most significant European cases for analysing educational
practices for retraining and social integration of migrants and refugees. Since the beginning
of invasion, Poland has combined emergency reception, rapid access to the labour market,
decentralised local assistance, school inclusion, civil-society mobilisation and gradually
developing integration infrastructure. Poland's approach has been more pragmatic,
decentralised and labour-market oriented. Many of the displaced people hosted in Poland
are Ukrainian citizens whose educational and professional trajectories remain connected
to future reconstruction and reintegration processes in Ukraine (Duszczyk et al., 2023;
UNHCR, 2025a)

At the end of 2024, Poland hosted 991,630 Ukrainians under temporary protection, which
represented 23.3% of all refuges in the European Union and 27.1 beneficiaries per 1,000
inhabitants. Poland was then the second-largest EU host country after Germany (Eurostat,
2025). At the end of 2025, Poland still hosted 969,240 beneficiaries, or 22.3% of the EU
total, with 26.6 beneficiaries per 1,000 inhabitants (Eurostat, 2026a). By 31 March 2026,
Poland hosted 961,405 beneficiaries, corresponding to 22.2% of the EU total and 26.3 per
1,000 inhabitants (Eurostat, 2026b). These figures show that Poland's refugee response
has moved beyond a short-term emergency situation and has become a medium-term
integration challenge involving education, employment, language learning, social services
and local community adaptation.

The legal foundation of Poland's response is the Act of 12 March 2022 on assistance to
citizens of Ukraine in connection with the armed conflict on the territory of that state. This
legislation created a special protection regime for eligible Ukrainian citizens. It covered legal
stay, access to the PESEL registration system, public benefits and services, healthcare,
education, higher education, employment, business activity and selected forms of social
assistance. The law also enabled Ukrainian citizens to register as unemployed persons
or jobseekers and provided access to selected support measures (Office for Foreigners,
2022; Act of 12 March 2022, 2022). This legal framework was decisive because it avoided a
narrow asylum-based reception model and made immediate socio-economic participation
possible.

Poland's broader migration policy framework has also changed. On 15 October 2024,
the Council of Ministers adopted the document Regain Control. Ensure Security. A
Comprehensive and Responsible Migration Strategy for Poland for 2025-2030, submitted
by the Minister of the Interior and Administration (Council of Ministers, 2024). The strategy
identifies several areas of state intervention, including access to territory, access to national
and international protection, labour-market access, educational migration, integration,
citizenship and repatriation, and relations with the Polish diaspora. From the perspective of
migrant education, two elements are particularly relevant. First, the strategy sets out rules
for foreigners’ access to Polish higher and post-secondary education. Second, it presents
integration as a policy area requiring the use of migrants’ potential while maintaining social
cohesion (Council of Ministers, 2024).
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Retraining and social adaptation of refugees and migrants
Labour-market access and the employment-oriented model

Poland's model of refugee integration has been strongly employment oriented. The Special
Act enabled Ukrainian citizens with legal stay to work without the standard administrative
barriers that often delay labour-market participation in asylum systems. It also allowed
access to business activity and registration in public employment services (Office for
Foreigners, 2022; Act of 12 March 2022). This rapid opening of the labour market was
one of the most important factors explaining the relatively high employment of Ukrainian
refugees in Poland compared with many other European countries.

Ukrainian refugees had a net impact of 2.7% on Poland’'s GDP in 2024, while their
employment rate increased from 61% to 69% within one year (UNHCR & Deloitte, 2025).
This is a particularly important because it challenges the perception of refugees only as
recipients of assistance. In Poland, displaced Ukrainians quickly became workers, taxpayers,
entrepreneurs, consumers and service users, contributing to national output while also
filling labour shortages. UNHCR data also recorded 986,953 refugees from Ukraine in
Poland as of April 2026, based on government and UNHCR sources, which confirms that
the scale of integration remained high in 2026.

Skills mismatch and the limits of employment

However, labour-market access alone does not guarantee full professional integration.
Duszczyk et al. (2023) show that the situation of Ukrainian war refugees in Poland should
be analysed not only through legal access to employment, but also through broader socio-
economic challenges, including labour market participation, education and institutional
integration. A 2025 economic report by Bank Gospodarstwa Krajowego (BGK) showed that
at the end of 2024, around 794,000 Ukrainian citizens paid social security contributions
in Poland, meaning that Ukrainians accounted for approximately 5% of workers in the
Polish economy. The same report indicates that around 693,000 Ukrainians were working
in Poland in 2024, while around 1.48 million Ukrainians held valid documents authorising
stay at the end of that year. It also notes that about 50% of refugees and pre-war Ukrainian
migrants had a university degree, which makes underemployment and qualification
mismatch a central policy issue (BGK, 2025).

The same BGK data reveal an important difference between employment and appropriate
employment. In 2024, a large share of working Ukrainian refugees still performed simple
work. 51% of refugees were employed in simple occupations, compared with 37% of pre-
war Ukrainian migrants and only 4% of working Poles (BGK, 2025). This suggests that many
refugees entered the labour market below their qualification level. In line with the broader
integration challenges discussed by Duszczyk et al. (2023), the causes may include Polish
language barriers, limited recognition of qualifications, sectoral licensing requirements,
limited knowledge of Polish labour law and workplace culture, childcare responsibilities
and the psychological effects of war and displacement.

A broad understanding of retraining

Retraining in Poland should be understood broadly. It includes vocational reskilling, but
also Polish language learning, professional terminology, digital skills, career counselling,
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recognition of prior learning, entrepreneurship support, psychological stabilisation and
legal orientation. This is especially important for teachers, healthcare workers, engineers,
social workers and other professionals whose qualifications may not be immediately
transferable. In these cases, retraining does not mean replacing previous qualifications.
[t means translating existing competences into a new linguistic, legal and institutional
context (Duszczyk et al., 2023; UNHCR & Deloitte, 2025). This is where micro-credentials
may become relevant, provided that they are linked to labour-market needs and recognised
by employers (Cedefop, 2022a; National Information Processing Institute, 2024).

Institutional support and Foreigner Integration Centres

Social adaptation is supported through schools, local governments, employment offices,
NGOs, universities and international organisations. One of the most important recent
institutional developments is the creation of Foreigner Integration Centres. The European
Commission reported in October 2024 that 49 such centres were being opened across
Poland with support from the Asylum, Migration and Integration Fund. These centres are
intended to offer integrated support, including Polish language courses, legal counselling,
job-search assistance, adaptation courses and social integration services (European
Commission, 2024). The Polish European Migration Network (EMN) report for 2024 also
notes that, by the end of 2024, seven Foreigner Integration Centres had already been
established using ESF+ funding and that 6,338 third-country nationals had been supported
under the specific ESF+ objective (European Migration Network Poland, 2024).

Current status of micro-credential programmes in Polish higher education
Conceptual and regulatory context

Micro-credentials in Polish higher education are developing, but they are still not fully
institutionalised. The concept is linked to lifelong learning, digital badges, open badges,
short courses and professional certification, yet it is not yet fully embedded in Polish legal
acts or uniformly applied across universities. The 2024 report by the National Information
Processing Institute (OPI PIB) on micro-credentials in Polish higher education indicates that
awareness among university staff remains uneven and that institutions still face uncertainty
regarding legal frameworks, quality assurance, organisational models and recognition by
employers (National Information Processing Institute, 2024).

Poland nevertheless has institutional foundations that could support the development
of micro-credentials. The Integrated Qualifications System, introduced by the Act of 22
December 2015, organises the Polish qualifications system and enables flexible responses
to changing labour-market demand. The Polish Qualifications Framework describes eight
levels of qualifications, referenced to the European Qualifications Framework, and defines
qualifications in terms of knowledge, skills and social competences (Eurydice, 2026). This
framework is important because micro-credentials for migrants need to be transparent,
comparable and trusted by employers and educational institutions.

The Integrated Skills Strategy 2030 also provides a favourable policy environment. It covers
general education, vocational education, higher education, non-formal education and
informal learning. It emphasises skills anticipation, adaptation to labour-market needs,
lifelong learning, career counselling, employer cooperation and recognition of skills
(Cedefop, 2021). This is highly relevant for refugees and migrants because many of their
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skills were acquired in another country or outside Polish formal education, and therefore
require validation, translation into Polish qualification language and connection to labour-
market needs.

Cedefop’'s Poland case study describes micro-credentials as a relatively new but
increasingly importantinstrument for labour-market education and training. It identifies the
development of open badges, digital badges, professional certificates and short learning
forms as part of a broader European trend towards flexible, employment-relevant learning.
The report also notes that Poland'’s Integrated Skills Strategy 2030 creates a supportive
environment for micro-credential development because it promotes the integration of
formal, non-formal and informal learning (Stasiowski, 2023).

Institutional practice

An important development is the Odznaka+ digital badge application, developed by the
Educational Research Institute. In July 2025, Opole University of Technology became the
first higher education institution in Poland to issue a micro-credential through Odznaka+.
The Educational Research Institute has since worked with higher education institutions
to develop recommendations for standardising micro-credentials in Poland (Institute for
Educational Research, 2025). This signals that micro-credentials are moving from policy
discussion towards institutional practice.

For migrants and refugees, micro-credentials could become especially valuable if they
are designed as short, stackable and labour-market-oriented learning units. Potential
areas include professional Polish language, digital administration, entrepreneurship, care
work, education support, logistics, construction, green skills, public-service navigation,
intercultural mediation and sector-specific bridging courses. For example, a Ukrainian
teacher may need a short course in Polish educational law and classroom terminology;
a healthcare worker may require professional Polish and documentation standards;
an engineer may need a module on Polish technical regulations and workplace safety.
Micro-credentials could make such learning visible and portable. For migrants, additional
conditions are essential: bilingual information, recognition of prior learning, flexible
schedules, childcare-sensitive formats, online or hybrid delivery, psychological safety and
links to legal and career counselling.

University-NGO and stakeholder collaboration
University-led academic support

Polish higher education institutions have played an important role in supporting Ukrainian
students, doctoral candidates, researchers and academic staff. The NAWA “Solidarity with
Ukraine” programme was established in 2022 to enable Ukrainian students and doctoral
candidates who fled the war to continue education or doctoral work in Poland. It allowed
Polish institutions to provide scholarships, language courses, preparatory education and
other forms of academic support. NAWA reported that 98 institutions received funding,
that more than PLN 23.3 million was allocated, and that the programme was expected
to support 1,947 people (NAWA, 2022a). NAWA's programme is important because it
demonstrates how higher education can respond to displacement not only through
humanitarian aid but through structured educational continuity.
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A second NAWA initiative supported Polish universities participating in European University
alliances in their cooperation with Ukrainian HEls. Polish institutions received almost PLN
16 million to foster academic cooperation with Ukrainian universities through exchanges,
fellowships, summer and winter schools, seminars, workshops, training, teaching-material
development and joint research (NAWA, 2022b). The University of Warsaw's 4EU+ for
Ukraine project included flexible educational pathways, language, intercultural and IT
courses, online and hybrid short programmes, and workshops for students, doctoral
candidates, researchers and academic staff (University of Warsaw, 2023).

Another relevant example is Kozminski University (Akademia Leona Kozminskiego) in
Warsaw. In the first phase of the war, the university organised a fundraiser and a support
point for refugees from Ukraine in cooperation with the Ukrainian House in Warsaw of the
"Our Choice"” Foundation. This initiative provided humanitarian and legal assistance and
mobilised more than 1,300 volunteers, supporting hundreds of Ukrainian families in the
first days of displacement (Akademia Leona Kozminskiego, 2022a). Kozminski University
also launched an intensive Polish language course with elements of business knowledge
for people coming to Poland from Ukraine and other countries. The programme included
basic and intermediate Polish groups, covered selected elements of management, finance
and law, and was delivered by Kozminski University teachers. Participants received a course
completion diploma, and the course could be continued online if participants left Poland
(Akademia Leona Kozminskiego, 2022b). Although this initiative was not formally described
as a micro-credential, it illustrates the type of short, targeted and certifiable educational
pathway that may support refugees’ linguistic adaptation, preparation for study and labour-
market integration.

NGO-led integration support

NGOs have been important, especially for migrants and refugees who are outside formal
higher education. The Ocalenie Foundation's Help Centre for Foreigners in Warsaw provides
legal assistance, psychological support, Polish language courses, career counselling,
interpretation, help with dealing with offices, school enrolment, healthcare navigation,
crisis support and activities for children and youth (Ocalenie Foundation, 2026). This kind of
support is essential because many refugees need stabilisation before they can successfully
participate in formal education or retraining.

Towards a multi-stakeholder ecosystem

The emerging model of cooperation in Poland can be described as a multi-stakeholder
ecosystem. Universities provide curriculum design, academic expertise, certification and
access to research-based teaching. NGOs provide outreach, trust-building, individual case
support, cultural mediation and psychological assistance. Employers identify labour-market
needs and provide information about practical skills gaps. Local governments and Foreigner
Integration Centres can coordinate access and ensure that services are not duplicated.
International organisations such as UNHCR, UNICEF and IOM provide data, coordination,
technical expertise and funding support (European Commission, 2024; UNHCR, 20253;
UNICEF, 2025).

This cooperation model has direct relevance for micro-credentials. A university may design
a short, certified module, but an NGO may be better placed to recruit learners, identify
barriers and provide social support. Employers may help ensure that course content
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corresponds to actual job requirements. Local integration centres may connect learners
to language courses, legal assistance and employment services. In this sense, micro-
credentials for migrants should be embedded in integration pathways rather than offered
as stand-alone academic products.

Challenges and opportunities for implementing micro-credential programmes for refugee
and migrant retraining and social adaptation

Key challenges

The first challenge is the fragmentation of support. Poland’s integration system includes
national legislation, local governments, schools, universities, employment offices, NGOs,
international organisations and newly developing Foreigner Integration Centres. This
diversity creates flexibility, but it also makes the system difficult to navigate. Migrants
may need legal advice in one institution, Polish language classes in another, psychological
support elsewhere and job counselling through a different channel. The development of
Foreigner Integration Centres is therefore promising, because these centres are intended
to connect language learning, legal counselling, employment support and adaptation
services in one place (European Commission, 2024; European Migration Network Poland,
2024). However, their effectiveness will depend on stable funding, regional coverage,
professional staff and cooperation with NGOs, municipalities and educational providers
(European Commission, 2024; Ocalenie Foundation, 2026).

The second challenge is skills mismatch. Poland has achieved rapid labour-market inclusion
of Ukrainian refugees, but employment has not always meant appropriate professional
integration. Many Ukrainians work below their level of education or outside their previous
professional field. This is especially important because a large share of Ukrainian refugees
and pre-war migrants have tertiary education, while access to regulated or semi-regulated
occupations in Poland depends on Polish language proficiency, formal recognition
of qualifications and knowledge of sector-specific procedures (BGK, 2025; Duszczyk
et al., 2023). This mismatch is costly for individuals, because it may lead to downward
professional mobility and loss of professional identity. It is also inefficient for Poland,
because available human capital is not fully used. In the longer term, it may also weaken
Ukraine's reconstruction capacity if highly qualified professionals remain for years in low-
skilled employment (BGK, 2025; UNHCR & Deloitte, 2025).

Micro-credentials could help reduce this mismatch if they are designed as bridging
instruments. Their role should not be limited to certifying short courses. They should
help translate existing skills into the Polish institutional and labour-market context. This
may include professional Polish, sector-specific terminology, Polish labour law, workplace
communication, digital administration, preparation for qualification recognition and
moduleslinked to regulated professions (Stasiowski, 2023; National Information Processing
Institute, 2024). Such programmes would be especially useful for teachers, healthcare
workers, engineers, social workers and other professionals whose qualifications cannot be
transferred automatically. In this sense, micro-credentials could support both immediate
integration in Poland and the preservation of professional capacity relevant to Ukraine's
future recovery (BGK, 2025; NAWA, 2022b; University of Warsaw, 2023).

The third challenge is language. Polish language proficiency remains a key condition
for social adaptation, school participation, access to higher education and professional
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mobility. The experience of Ukrainian pupils shows thatlanguage support must be organised
systematically and not only as an emergency measure. Additional Polish language lessons,
compulsory school attendance and school-based integration support are therefore
important not only for children, but also for the stability of whole refugee families (Skorupa-
Wulczynska, 2025; UNHCR Poland, 2024; UNICEF, 2025). For adults, however, general
language courses are not sufficient. Retraining programmes should include occupationally
specific Polish, for example Polish for healthcare, education, administration, construction,
customer service, entrepreneurship and public-service navigation. Micro-credentials could
make such language learning more targeted, assessable and recognisable by employers
(Stasiowski, 2023; National Information Processing Institute, 2024).

The fourth challenge concerns the still-developing status of micro-credentials in Polish
higher education. Poland has a qualifications framework, an Integrated Qualifications
System and a policy environment that supports lifelong learning, but micro-credentials are
not yet fully standardised across higher education institutions (Act of 22 December 2015,
2015; Cedefop, 2021; Eurydice, 2026). The 2024 OPI report shows that Polish universities
still face uncertainty regarding legal frameworks, quality assurance, organisational models
and employer recognition (National Information Processing Institute, 2024). Without clear
standards, micro-credentials may remain locally useful but weak as national integration
instruments. The Odznaka+ application and the first university implementation of micro-
credentials in 2025 are therefore important steps, but they need to be connected more
explicitly to migrant learning needs and labour-market pathways (Institute for Educational
Research, 2025; Microcredentials Poland, 2025; Stasiowski, 2023).

Key opportunities

At the same time, Poland offers strong opportunities for innovation. It hosts a large
population of Ukrainian learners and has extensive labour-market participation among
refugees. It also has active NGOs, developing integration centres, experienced universities
and direct educational links with Ukrainian higher education institutions (Eurostat, 2025,
2026a, 2026b; NAWA, 2022a, 2022b). These conditions create a favourable environment
for flexible, modular and labour-market-oriented education. If Polish universities cooperate
with NGOs, employers, local governments and integration centres, micro-credentials could
become a practical tool for migrant integration. They could support access to employment,
professional mobility, recognition of prior learning and further education (European
Commission, 2024; Ocalenie Foundation, 2026; National Information Processing Institute,
2024).

In comparative perspective, Poland shows that micro-credentials for migrants should not
be treated as stand-alone educational products. They are most useful when embedded in
a wider integration pathway that includes legal security, language learning, psychosocial
support, career counselling, employer engagement and recognition of prior learning. This
makes the Polish experience relevant both for Ukraine, where universities and NGOs are
developing flexible retraining models for internally displaced persons, and for Norway,
where integration is more strongly embedded in public municipal systems (Duszczyk et al.,
2023; Stasiowski, 2023; UNHCR & Deloitte, 2025).

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE



3. COMPARATIVE ANALYSIS OF
INTERNATIONAL PRACTICES

This section sets the three national contexts side by side and reads them along five
comparativedimensions: the policy logic ofintegration, the use of micro-credentials, models
of higher-education-NGO collaboration, challenges and opportunities, sustainability and

scalability.

Given the fact that each national case responds to different institutional and economic
conditions, the aimis to clarify how those conditions shape what retraining and integration
can achieve, and to draw out the lessons that travel across contexts. Table T summarises
the comparison.

Table 1. Comparative summary of educational practices for retraining and social integration of
displaced people in Ukraine, Norway and Poland

Dimension

Integration models

Ukraine

Emergency response and
reconstruction. Wartime
legislation delivered through
state employment services
and a dense donor/NGO web;
oriented to preserving human
capital for recovery.

Norway

Centralised. comprehensive,
publicly funded municipal
system (Integration Act;
Introduction Programme) in
which the state carries primary
responsibility.

Poland

Labour-market-led. Near-
unconditional access to work
and services (Act of 12 March
2022); formal integration
infrastructure develops
afterwards.

Integration outcome
(the trade-off)

High flexibility and external
resources, but no settled
regulatory framework and acute
fiscal and security pressure.

Slower early employment
(about one in three after two
years) but durable, qualification-
matched inclusion.

High employment but
widespread underemployment
(51% of working refugees in
simple occupations).

Micro-credentials

No legal definition yet; fast
Erasmus+ practice (notably
TURBO) and NQA 2024
recommendations build
capacity ahead of regulation.

Approached through lifelong
learning under HK-dir and
aligned with the EU 2022
Recommendation; engagement
mainly through emerging grass-
root expertise.

Strong qualifications scaffolding
(Integrated Qualifications
System, PQF/EQF, Skills
Strategy 2030) but weak
standardisation.

HEI-NGO
collaboration

Most NGO- and donor-
dependent: university-NGO,
state-10 and digital-platform
models substitute for state
capacity (IFSA/TURBO).

State-anchored: municipalities
and IMDi coordinate;
universities, NOKUT and HK-dir
recognise and route; NGOs
complement at the margins.

Emerging multi-stakeholder
ecosystem: universities
(NAWA, 4EU+, Kozminski) and
NGOs (Ocalenie), increasingly
coordinated via Foreigner
Integration Centres.

Key challenge

No recognition framework for
micro-credentials; security,
infrastructure and the digital
divide; donor dependency.

Low early employment; host-
language proficiency; the
temporariness of collective
protection.

Skills mismatch and
underemployment;
fragmented, hard-to-navigate
support; weak micro-credential
standardisation.

Sustainability &
scalability

Funded through time-limited
donor cycles; no durable
national mechanism; depends
on absorbing delivery into core
budgets.

Most sustainable (stable public
funding, universal coverage),
but temporary-protection
framing adds uncertainty.

Targeted services and
integration centres depend
heavily on EU funds (AMIF,
ESF+); long-term coverage
uncertain.
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3.1 The model of social integration
The case countries embody three distinct integration models.

Norway has a centralised model. Integration runs through a comprehensive, publicly funded
municipal system, regulated by the Integration Act and the Introduction Programme, in
which the state and not the market or civil society carries primary responsibility. Poland is
a labour-market-led model. The Act of 12 March 2022 granted near-unconditional access
to work, business and public services, avoiding an asylum-based reception and enabling
immediate socio-economic participation, with formal integration infrastructure developing
only afterwards. Ukraine is an emergency-reconstruction model. Responses rest on a
cascade of wartime legislation delivered through state employment services and a dense
web of donor- and NGO-led provision, oriented as much towards preserving human capital
for reconstruction as towards immediate integration.

These models resolve into a single, instructive trade-off between the speed of labour-
market entry and the quality of integration. Norway's heavy up-front investment buys
durable, qualification-matched inclusion at the cost of slow early employment; Poland's
rapid access buys high employment at the cost of widespread underemployment. as the
defining inefficiency is mismatch, not joblessness; and Ukraine's improvisation mobilises
remarkable flexibility and external resources but operates without a settled framework and
under acute fiscal and security pressure. Read together, the cases suggest that speed of
entry and quality of integration tend to pull in opposite directions, and that the decisive
design question is how to combine rapid access with structured pathways back into skilled,
qualification-matched work. This is the gap each system tries to fill in its own way.

3.2 Micro-credential: requlatory maturity and the recognition

In all three countries micro-credentials are an emerging instrument rather than an
embedded, separately regulated qualification, but the three sit at different points on the
same path.

Poland has the strongest scaffolding (an Integrated Qualifications System, an EQF-
referenced Polish Qualifications Framework and the Integrated Skills Strategy 2030) yet
weak standardisation, with the first university micro-credential issued only in 2025. Ukraine
has no legal definition at all, but a fast-moving ecosystem of Erasmus+ practice (forexample,
the TURBO project), the National Qualifications Agency's 2024 recommendations and
a pending Law on Adult Education are assembling capacity ahead of regulation. Norway
approaches micro-credentials through the lens of lifelong learning under HK-dir and
in alignment with the EU's 2022 Recommendation, but its most direct engagement for
displacement is the bottom-up emergence of expertise as universities themselves start to
experiment with introduction of such programmes under EVU (etter- og videreutdanning)
umbrella.

The common lesson is that the certificate is not the major result, while the recognition
matters the most. In every case the value of a micro-credential for a displaced learner
turns on whether the learning is recognised, by employers, by qualification frameworks,
and as a step towards formal qualifications, and on whether it connects to language
acquisition, recognition of prior learning, psychosocial support and employment. Where
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micro-credentials are designed as short, stackable bridging instruments (occupational
language, sector-specific terminology, regulatory and workplace knowledge, preparation
for qualification recognition) they translate existing competence into the labour market.
Thus, the actual recognition is therefore the hinge on which all three systems turn.
Norway's comparative advantage is precisely a mature recognition infrastructure, while
Poland and Ukraine are on the may for building one.

3.3 Collaboration: public capacity and the role of NGOs

Each country relies on multi-stakeholder collaboration, but the balance among actors varies
in direct proportion to the strength of public capacity. In Norway the model is managed
by the state. Municipalities and IMDi coordinate delivery, universities, NOKUT and HK-dir
supply recognition and pathways, employers and social partners engage through tripartite
structures, and NGOs add outreach at the margins. In Poland it is an emerging ecosystem.
Universities (through NAWA's Solidarity with Ukraine, the University of Warsaw's 4EU+
and Kozminski's language-and-business courses) provide academic continuity, while
NGOs such as Ocalenie provide outreach and stabilisation, increasingly coordinated
through Foreigner Integration Centres. In Ukraine collaboration is the most NGO- and
donor-dependent of the three, with university-NGO partnerships (e.g., TURBO), state
and international-organisations partnerships and digital-platform collaborations together
substituting for capacity the wartime state cannot provide.

The pattern shows that the stronger the public integration infrastructure, the more NGOs
shift from being primary providers to being complementary specialists in outreach and
psychosocial support. What does not vary is the underlying division of labour is that NGOs
reach displaced learners, build trust and deliver the social and psychological components,
while universities supply curriculum, certification and academic credibility. The important
ingredient of resilience of such arrangements is to establish collaborations based on
partners’ strengths deliberately, and it is this collaboration, rather than any single actor
activity, that the Ukrainian pilots in Section 4 operationalise.

3.4 Shared challenges and opportunities

The three systems share a recognisable set of challenges. The first is the still-developing
status of micro-credentials. In noneisit afully standardised, nationally recognised category,
which limits portability and employer trust. The secondis recognition and language. Limited
host-language proficiency and slow or partial recognition of foreign qualifications are the
principal barriers to skilled employment in Norway and Poland, while Ukraine's absence
of a micro-credential recognition framework creates an analogous uncertainty. The third
is skills mismatch and underemployment, which is particularly explicit and measurable
in Poland, but latent wherever rapid placement is prioritised over qualification-matched
work. The fourth is the fragmentation and navigability of multi-actor support; the fifth,
most acute in Ukraine, is security, infrastructure and the digital divide.

Several shared opportunities can also be named. All three settings host large, highly
educated displaced populations whose human capital needs to be recognized an asset
rather than a state burden. All three are converging, at different speeds, on the European
approach to micro-credentials and lifelong learning, which creates both a common
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direction and the basis for credential portability, each producing unique practices. Norway's
institutional governance of recognition infrastructure and digital tools, Poland's rapid labour-
market inclusion and developing integration centres, and Ukraine's multi-stakeholders'’
delivery model. The central opportunity is to combine them: to embed flexible, recognised
micro-credentials within the integration pathways that already exist, so that short learning
units accelerate movement into qualification-matched employment rather than adding
one more unrecognised certificate.

3.5 Sustainability and scalability

Sustainability is the binding constraint across all three systems, though it takes a different
form in each. In Ukraine, most micro-credential and retraining provision depends on
time-limited Erasmus+, GIZ, USAID and UNDP cycles, with no durable national funding
mechanism, so continuation after donor exit rests on whether universities can absorb
delivery into core budgets under wartime fiscal pressure. In Poland, targeted integration
services and the Foreigner Integration Centres depend heavily on EU funds (AMIF, ESF+),
leaving their coverage and staffing uncertain. Norway's provision is the most secure, as
derives from the public funding and universal municipal coverage, yet even there the
increasingly temporary framing of collective protection introduces an uncertainty that can
erode incentives for long-term investment by beneficiaries and institutions alike.

Scalability, finally, depends on three conditions that recur throughout the analysis. (1) Formal
recognition of micro-credentials within national qualification frameworks, so that learning
accumulates and transfers. (2) Durable funding that does not hinge on individual project
cycles. (3) Institutionalised multi-stakeholder partnerships that survive staff turnover and
political change.

The Ukrainian pilots show that the model can be replicated across very different regional
contexts; whether it can be scaled nationally and adapted for refugee and adult education
elsewhere in Europe will be decided largely by progress on these three conditions.
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4. INSIGHTS FROM UKRAINIAN EXPERIENCE

Summary of IDPs’ perceptions

This section presents an overview of the implementation of the IDP retraining and social
adaptation programmes during the spring and autumn 2025 semesters. Each sub-section
is based on the institutional self-assessments submitted by the partner universities and
focus groups conducted with them and partner NGOs. The two semesters have been
merged into a single coherent narrative per region.

Overview of the piloted model

Across all participating Ukrainian universities, the TURBO project piloted a common model
forthe retraining and social integration of IDPs. Although each university adapted the model
to its regional context, disciplinary strengths and partner network, the institutional self-
assessments converge on a similar structural approach. The model is built around short,
intensive, certificate-bearing micro-credential programmes lasting 500 academic hours
per semester that combine professional and entrepreneurial retraining with psychological
and social support, and that are co-delivered by a university and a civil-society partner.
Four components recur as the defining features of the model:

1. Micro-credentials. Each programme is structured as a stackable, certificate-based
micro-credential rather than a full degree, with a defined volume of academic hours
and ECTS credits, a modular curriculum, and assessment leading to a certificate
issued by the university. This format allowed IDPs to acquire and document
new competencies quickly and created a basis for the formal recognition and
accumulation of learning outcomes within national and university qualification
frameworks.

2. NGO cooperation. Delivery is shared between the university, which provides the
academic part of the programme, and one (or in some cases several) partner
NGOs experienced in working with displaced populations. The NGOs typically
lead recruitment and selection processes, delivered psychological and soft-skills
components, mobilised mentors and business contacts, and supported outreach
to the displaced community, bringing the programmes closer to participants’ real
needs.

3. Psychological and legal support. Alongside professional content, the model
embeds support for participants’ psychological resilience and legal awareness. The
trainings were provided in each region covering emotional self-regulation, burnout
and trauma prevention, group cohesion, and guidance on social entitlements,
IDP status and the legal foundations of entrepreneurship, all in recognition of the
displacement-related barriers that participants faced and were willing to acquire.

4. Labour-market alignment. The programmes were developed in line with local
labour-market needs. The main aim was to move participants into employment,
self-employment or entrepreneurship. This was pursued in close collaboration with
local businesses, employers, employment services and start-up ecosystems, and
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through practical outputs such as supporting participants in developing business
plans, so that retraining responds to regional labour-market demand.

5. IT equipment and digital infrastructure. Every partner equipped its delivery with the
audio-visual, computing and connectivity equipment procured through the TURBO
project. Thus, across all sites this equipment underpinned the recording of lectures,
asynchronous catch-up and uninterrupted online delivery. Where partners diverged
was in how far they used and extended the digital infrastructure.

Read together, the model piloted in the project is best seen as a single, comparable design
rather than seven unrelated courses. Each university set out the educational modules and
trainings co-delivered by the partner university and NGO. Over the regions, three main
patterns stand out:

Every programme converged on the same volume (500 academic hours, equivalent
to roughly 16-17 ECTS) delivered over a single semester, even though the number
of modules ranged from three in Lviv to nine mandatory modules plus five electives
in Odesa.

A business and entrepreneurship core is universal, yet each partner extended it
in a distinctive direction as, for example, social-services provision in Lviv or digital
economy in Kyiv.

Psychological, legal and labour market trainings were integrated as part of the
curriculum in every region. However, the approach and volume varied, making each
regional programme distinctive and adapted to participants’ needs and to local
community circumstances.

Objectives and expectations before implementation

Before launching their programmes, all partner universities began from a shared aim, i.e.,
to support the social and professional reintegration of IDPs by equipping a predominantly
working age, highly educated but displaced population, of whom most are women,
with practical entrepreneurial, business and digital competencies, while strengthening
psychological resilience and a sense of belonging to local communities.

A premise that recurs across the partner interviews is that this population should be treated
as adult learners whose own life and professional experience is itself a resource. Partners
expected to work in an andragogical (i.e., teaching approach oriented towards adults), co-
learning mode, mapping each cohort's needs and the local stakeholders’ disposition before
delivery and adapting content in real time rather than adhering rigidly to a pre-developed
syllabus. To this end, every Ukrainian partner university built selection around a registration
form capturing motivation and prior education, followed in most regions by an interview to
enrol participants genuinely committed to an intensive micro-credential programme.

Partners expected to reach motivated learners holding IDP status from the war-affected
eastern and southern regions, and to produce concrete outputs such as developed
business plans, new or restarted economic activity, and improved employability among
graduates. In practice, their starting assumptions about recruitment were quickly tested,
and several found that demand had to be actively built rather than assumed. For example,
Vinnytsia drew only four sign-ups from its initial media campaign and had to recruit through
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the city and a partner NGO; Odesa's registrations crept from five to eight before suddenly
reaching nearly fifty; Chernihiv concluded it could not assemble a sufficiently motivated
group from its own region and recruited through NGO channels across other regions; and
Lviv deliberately opened recruitment nationwide through its NGO partner, receiving more
than a hundred applications in ten days and selecting on the strength of motivation letters.
Flexibility of format was anticipated as a precondition for reaching participants who combine
study with work, caregiving and unstable housing, but approaches for the programmes
delivery diverged by region. Where the security situation and a settled local cohort allowed,
partners expected and preferred in-person or hybrid delivery (e.g., Chernivtsi, and Odesa
conducting mostly all teaching in-person), valuing the group engagement that face-to-
face contact creates; where participants were dispersed across the country, fully online
delivery was accepted as a necessary trade-off.

The psychological and social dimension figured prominently in partners’ pre-
implementation thinking, although their expectations were not uniform. Several partners,
drawing on prior Ukraine-Norway project experience, expected displaced adults to need
psychological stabilisation before they could absorb professional content, and planned to
front-load resilience work or to use an opening session as a diagnostic “litmus test” of the
group’'s motivation and readiness; others chose to embed psychological support within
the teaching team rather than as a separate block. While some partners anticipated a more
acute trauma burden than they ultimately encountered, some reported that the demand
for psychological assistance was modest and participants were coping with stress rather
effectively. On the legal side, partners initially expected demand for document restoration
but increasingly foresaw questions about property, inheritance and contracts left behind in
occupied or front-line territories.

The micro-credential format itself was a deliberate expectation shaped by the project's
capacity-building exchanges with the European partners, including Kozminski University
and Nord University, which several teams cited as the reference for building a flexible,
modular, certificate-bearing offer in the absence of a settled national framework.

Finally, partners agreed that the model should be replicable and scalable, and planned
from the outset for sustainability through durable cooperation between universities,
NGOs, employers and local authorities, alumni networks, and pathways towards ECTS
recognition and continuing-education provision — experience that can inform Ukrainian
and international practitioners working in this area.

4.1 Lviv Polytechnic National University (Lviv)

Distinctive contribution. Lviv built its programme on a strong institutionalised social
partnership between Lviv Polytechnic and the NGO “New Society of Ukraine” specialising
on the work with war veterans (especially those with complicated injuries) and their family
members. Itis the only partner to have built its offer specifically around the social-services
sector. "Social Entrepreneurship in the Field of Social Services Provision” trained displaced
adults to become providers of social services, not only to launch generic businesses. It was
reinforced by a dense veteran- and disability-inclusion network.

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE

39



40

Institutional overview

Lviv Polytechnic National University delivered the retraining and social adaptation
programme in partnership with the NGO “"New Society of Ukraine,” a collaboration that has
continued since 2018 within the framework of the Ukraine-Norway project. The programme,
"Social Entrepreneurship in the Field of Social Services Provision,” was implemented across
two semesters in 2025. The spring cohort ran from 17 March to 6 June 2025 and graduated
27 participants, while the autumn cohort ran from 1 September to 10 November 2025
and graduated 31 participants. Across both semesters, the programme comprised 500
academic hours (16.6 ECTS credits).

University Lviv Polytechnic National University (LPNU)
Region / city Lviv
Partner NGO NGO "New Society of Ukraine”
Programme Social Entrepreneurship in the Field of Social Services Provision
Spring 2025 cohort 17 March - 6 June 2025; 27 graduates
Autumn 2025 cohort 1 September - 10 November 2025; 31 graduates
Volume 500 academic hours / 16.6 ECTS credits
Three sequential modules

Context of IDPs in the region (as of 2026)

According to the head of the Lviv Regional Military Administration (Apostrophe, 2026), as of
March 2026, there were 201,000 officially registered IDPs in Lviv region, which is probably
about two-thirds of the actual number of people. The real number, according to mobile
operators, isin the range of 300,000-350,000. Among the officially registered IDPs, 60% are
women, 40% men, and 60,000 are children under 18. About 10,000 of them are people with
disabilities (Apostrophe, 2026). These data indicate a significant demographic and social
burden on the region. The high proportion of children and persons with disabilities among
the displaced population reinforces the need for accessible, inclusive, and comprehensive
social services oriented towards long-term integration and improved quality of life.

The city of Lviv operates a Municipal Centre for the Support of IDPs, which provides
assistance on a “single-window” principle. IDPs can obtain consultations and support
relating to housing, documentation, military registration, social support, medical care,
education, leisure, guardianship, and employment. This integrated approach aims to help
by reducing administrative barriers and increasing the effectiveness of social integration.

Since 2022, 74 projectsaimedat creatinglong-term housing for IDPs have beenimplemented
in the Lviv region, resulting in more than 9,800 accommodation places, with a further 86
facilities under repair and refurbishment in cooperation with communities and international
partners (Varto News, 2025). Over three years, more than UAH 1.32 billion was mobilised
for housing initiatives, of which UAH 575 million came from the regional budget and the
remainder from communities, charitable organisations and international partners (Dilo.net.
ua, 2025). Some projects include temporary housing on Zamarstynivska Street in Lviv for
displaced persons requiring special medical care (currently home to 21 residents, with a
total capacity of nearly 70), and 69 accommodation places established at the Medenytsia
Agrarian-Technological Vocational College in 2025.
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Programme design and implementation
Target group

The spring 2025 cohort consisted of IDPs aged 29 to 55 from various regions of Ukraine,
most of them between 40 and 50 years old, which is an age profile reflecting awareness
of, and motivation to pursue, new opportunities for self-realisation and income generation.
The group comprised 6 men and 21 women, the predominance of women being typical of
IDP groups. All participants held higher education in fields including law (4), pedagogy (7),
psychology (3), economics (8) and the technical sciences (5), with varied professional and
entrepreneurial backgrounds and social statuses ranging from low-income and unemployed
to experienced business, civic and public-sector actors.

For the autumn 2025 cohort, recruitment began with a broad vocational-orientation
campaign through which 134 applications were processed via Google Forms. Following
analysis of motivation, educational background, professional experience and geographic
location, 41 candidates progressed to motivation letters and interviews, 32 were enrolled,
and 31 completed the programme and received graduation documents. Women made up
the large majority (28 participants, 90%) and men 10% (3 participants). The group was
professionally mature: the largest cohort was aged 41-50 (18 participants), followed by
31-40 (7), over 50 (4) and under 30 (2). Participants came from ten regions of Ukraine,
with the largest representation from Luhansk (9), followed by Donetsk including the city
of Donetsk (4), Zaporizhzhia (4), Kharkiv and region (4), Kherson (3) and Odesa and region
(2), alongside single participants from Dnipropetrovsk, Kyiv, Sumy, Chernihiv and Cherkasy
regions. Their educational backgrounds spanned the humanities and social sciences
(pedagogy 8, psychology 3, law 2, philology 1, social work 1), economics and administration
(economics 6, logistics 2, public administration 1), and the technical and natural sciences
(technical 5, medical 2).

Delivery and structure

The programme was delivered in a hybrid format with a strong emphasis on online learning
using project equipment. In the spring semester, most classes were held synchronously
on Zoom, complemented by video lectures and materials on the Moodle platform
that allowed participants to work at their own pace, which was particularly valuable for
displaced participants living across different regions. A portion of sessions, mainly kick-off
and summary meetings and trainings (team building and group cohesion, achievement
motivation, goal setting, individual career planning, burnout and secondary-trauma
prevention, and emotional self-regulation), were held in person and broadcast for those
unable to attend. Video material was recorded in specially equipped classrooms at LPNU,
in particular in the "Socioprostir” educational-information hub, with high-quality recording
and broadcasting enabled by media training and equipment provided through the TURBO
project.

In the autumn semester the hybrid format continued and most of classes was delivered
remotely on Zoom five evenings per week (18:00-21:00), ensuring convenience and
accessibility, while in-person activities were hosted at the LPNU Centre for Veteran
Development and the “Socioprostir” hub. The university's Moodle-based virtual learning
environment provided round-the-clock access to video lectures, presentations and
methodological materials, supporting continuity and effectiveness.
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The programme was structured into three consecutive modules combining theory with
practice:

Module 1: Social services as a set of measures aimed at specific population groups (180
hours / 6 ECTS, three courses of 60 hours each): basics of social work, digitalisation
of social services, legal regulation of social services and social entrepreneurship,
inclusiveness, the gender approach, and working with different vulnerable groups;
approximate theory-to-practice ratio 30/70.

Module 2: Social enterprise as an agent of positive change in the community (180 hours
/ 6 ECTS, three courses of 60 hours each): social entrepreneurship and social innovation,
community needs research, business-model building, social-project development,
institutional cooperation, ethics and supervision; approximate theory-to-practice ratio
30/70.

Module 3: Soft skills of a social entrepreneur (140 hours / 5.7 ECTS): team building
and group cohesion, conflict prevention and mediation, achievement motivation,
goal setting, burnout and secondary-trauma prevention, emotional self-regulation,
marketing and PR in social entrepreneurship, and crisis communications; delivered
entirely through practical formats.

Psychological-rehabilitation and soft-skills trainings ran in parallel with the core disciplines
and were delivered by the partner NGO “New Society of Ukraine." In the autumn semester
the balance was shifted towards practice (approximately 70% practical and 30% theoretical),
incorporating simulation sessions, analysis of real cases, legal-support webinars and the
development of individual career-growth plans.

Educational component

Module 1. Social services as aset | Module 2. Social enterprise as an agent of Module 3. Soft skills of a social
of measures community change entrepreneur

Basics of social work; digitalisation Social entrepreneurship & innovation; Team building & cohesion; conflict

of social services; legal regulation; community-needs research; business- prevention & mediation; achievement
social entrepreneurship; model building; social-project motivation; goal setting; burnout &
inclusiveness & gender approach; development; institutional cooperation; secondary-trauma prevention; emotional
working with vulnerable groups ethics & supervision self-regulation; marketing & PR; crisis

communications

Team cohesion and conflict | Achievement motivation: Maintaining emotional well- Marketing, PR, and crisis
management the path to effective goal being: prevention of burnoutand | communications in social
setting and implementation | secondary trauma entrepreneurship

Figure 4.1.1. Structure of educational components and trainings in Lviv

Quiality assurance of the programme relied on constant supervision by the teaching team
and regular coordination meetings, together with analysis of participant engagement in
the online environment. In the autumn semester these methods were complemented
by a shared WhatsApp group chat for rapid interaction and mentoring and individual
informal interviews on satisfaction and emerging difficulties, surveys of the teaching staff,
and assessment of learning outcomes through testing, review of individual and group
assignments, and the defence of business plans. Feedback informed the strengthening of
the practice-oriented, gamified component and the introduction of “resource meetings.”

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE



Resource meetings are a tool of psychological support and development that combine
practical techniques, creativity, and shared communication. They help participants restore
energy, better understand themselves, and develop resilience skills in challenging life
circumstances.

Partners involved

Implementation drew on a multi-level network of civil-society, academic, business,
and public-sector partners, each performing a specific function that together formed a
comprehensive support system for displaced persons and veterans with IDP status.

NGO "New Society of Ukraine” acted as alead NGO partner; coordinated vocational-
orientation selection, delivered soft-skills and psychological-rehabilitation trainings,
and provided mentoring support.

Luhansk Association of Organisations of Persons with Disabilities contributed to
disseminating information among IDPs from different regions, broadening the
reach of the target audience.

Veteran associations helped recruit participants with veteran status through social
media, strengthening the programme’s inclusiveness.

« LPNU Centre for Veteran Development supported participant selection and
provided the base for hybrid delivery of courses.

"Socioprostir” educational-information hub (created under TURBO) served as
the technical base for interactive classes, webinars, and multimedia content; the
university psychological service provided individual support.

« Local businesses and social enterprises. The social enterprise "“Online
Pampushechna. Lviv" and the "Rukomysly” workshop hosted excursions and
demonstrated successful social-business models (the spring semester also drew
on the experience of partner social enterprises such as “Tarilka").

- Stateandregional bodies. The Lviv Regional Branch of the Social Protection Fund for
Persons with Disabilities, the State Rehabilitation Institution “"Halychyna,” the Lviv
centre serving combatants, and the Lviv Regional Employment Centre provided
advice on CV preparation and individual legal consultations by lawyers.

Institutional reflection

The programme proved effective because it addressed the specific needs of IDPs through
a flexible schedule and an individualised approach. Interactive sessions and practical
exercises raised motivation, the psychological component helped participants build self-
regulation and stress-resilience skills, and a trusting atmosphere developed through closer
cooperation between teachers and participants. In the autumn semester, participants
particularly valued the study of digital technologies (CRM systems, mobile applications,
and online registers) as practical tools for improving service accessibility, showed strong
interest in understanding their rights and the mechanisms for protecting them, and came
to perceive social entrepreneurship not merely as a business but as a personal mission.
Burnout-prevention and self-regulation themes created a safe space in which participants
could speak about loss and fatigue while learning to care for themselves, and conflict-
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management and mediation training helped people who had experienced the breakdown
of their communities to rebuild relationships based on trust. The "Socioprostir” hub, course
video "business cards,” and the multimedia archive of recorded lectures were all noted as
technical and methodological successes.

The principal challenges concerned the varying levels of training, experience, and
entrepreneurial knowledge among participants, the difficulty of overcoming psychological
barriers and traumatic experiences, the limited time available for adaptation and skills
development, and uneven participation in discussions and group work. The autumn cohort
additionally highlighted the high risk of burnout under prolonged stress, the need to
simplify some parts of complex educational topics through multimedia and subtitles, and
some challenges of combining education and remote work.

The institution adapted by regularly collecting participant feedback to adjust content
and teaching methods, intensifying individual consultations, and making the format
more interactive and needs-focused. In the autumn semester, short motivational videos
"business cards” were introduced for each discipline; particular attention was paid to clarity
and visual structuring of content, blended learning was organised using the project's media
equipment, and a complete archive of recorded sessions enabled self-paced study. The
teaching staff confirmed the importance of an integrated approach combining training with
psychological support, the need for flexibility and rapid response to participants’ changing
situations, and the value of a supportive learning environment and continuous feedback.
The psychological stability and emotional state of participants emerged as decisive factors
in their engagement and learning outcomes.

Planned improvements for the next cycle

Drawingonthe experience of both semesters, the Lvivteam proposed aset of improvements
across content, delivery, individualisation, psychological support, and organisation:

— Content and structure. Adapt the curriculum to the specific experience of
displacement through a dedicated thematic block (legal aspects, access to social
services in host communities, overcoming digital barriers); add preparation for
the “family assistant” role; strengthen crisis management in the social sphere;
synchronise the teaching of community-needs research tools with the stages of
social-enterprise planning; and allocate more time to business planning.

— Practical and interactive component. Maintain the increased share of practice
successfully introduced for the second group; create a "mini-incubator of ideas”
where participants present their initiatives and receive expert feedback from
mentors; and expand internships and study visits to operating social enterprises.

— Individualisation and mentoring. Introduce personalised learning trajectories based
on each participant's prior education, professional experience, and needs; and
involve graduates of earlier cohorts as mentors for new participants.

— Psychological and social support. Systematically introduce “resource meetings”
with elements of art therapy and body-oriented practices, and add dedicated blocks
on psychological safety in teams, mutual support under stress, and the basics of
crisis counselling.
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— Organisational and technical. Increase flexibility through webinars and self-
scheduled modules, make greater use of visual materials (infographics and
short subtitled videos), strengthen external communication through regular
IDP-community forums, and reinforce monitoring and impact evaluation using
standardised performance indicators.

Sustainability and continuation plans

The continuation of the programme in Lviv has strategic potential for the university system,
local communities and displaced persons alike, having demonstrated that the combination
of educational, social and psychological components creates a comprehensive support
model that can be scaled and institutionalised. The next stage could be integration into the
formal education system, expansion of learning formats, and the introduction of micro-
credentials in line with international and national trends.

Thus, stable funding is the key condition for continuation (as this will also appear for other
partners). Potential sources include European Union grant programmes such as Erasmus+,
Ukrainian state programmes supporting IDPs and veterans, the engagement of local
authorities able to integrate the programme into regional socio-economic development
strategies, and business partners able to fund individual modules and provide internships
and mentorship.

Specific directions for running the programme could include organising electives for
university students that combine formal and non-formal education with recognition of
results and that are also open to IDPs; participating in the creation of micro-credential
programmes that allow displaced persons, veterans and students to obtain verified,
stackable learning outcomes; and obtaining qualification-centre status, which would
enable the university to award qualifications on the basis of accumulated micro-credentials
and to build individual educational trajectories.

Visual model of the programme

Across both semesters, the programme followed a consistent sequence of stages, with
responsibilities shared between the partner NGO and the university (see Figure 4.1).

Lviv Polytechnic National University — Programme Model

trepreneurship in the Field of Social Provision” - in partnership with NGO “New Society of Ukraine" (since 2018)

PHASE 1+ Recruitment & selection PHASE 2 - Three academic modules — 500 h - 16.6 ECTS PHASE 3 - Completion
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Implementation timeline

@ Spring 2025 Applicant registration 11 Jan — delivery 17 Mar — 6 Jun — completion 7 Jun - 27 graduates

@ Autumn2025  Recruitment from 27 Jul — delivery 1 Sep ~ 10 Nov — completion 5 Nov - 31 graduates

Figure 4.1.2. Aggregated programme model, LPNU (both 2025 semesters)
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The NGO “"New Society of Ukraine” led the registration of applicants, candidate selection,
and entrance testing, and the psychological and soft-skills trainings (team building and
group cohesion at the start of training, followed by achievement motivation, goal setting,
individual career planning, burnout and secondary-trauma prevention, and emotional
self-regulation). Lviv Polytechnic National University prepared the internal enrolment
documents and delivered the three academic modules, with the cycle concluding in a joint
completion event.

4.2 West Ukrainian National University (Ternopil)

Distinctive contribution. Ternopil built an integrated programme, in which entrepreneurship
education included individualised psychological and legal support and close cooperation
with state services (rather than running as complementary activities). It was the only
partner to combine one-to-one psychological counselling with animal-assisted therapy,
and to pair this with dedicated legal consultations, a child-inclusive learning environment,
and engagement with the Regional Employment Centre and the Pension Fund of Ukraine.

Institutional overview

West Ukrainian National University (WUNU) delivered the programme “Retraining and Social
Integration of Internally Displaced Persons in the Field of Entrepreneurship” in partnership
with the Educational and Social Innovations NGO. The programme was implemented
across two semesters in 2025. The spring cohort ran from 20 January to 20 May 2025 and
graduated 30 participants, while the autumn cohort ran from 22 August to 14 November
2025 and graduated 44 participants. In both semesters, the programme comprised 500
academic hours, of which 360 were delivered by the university and 140 by the partner NGO.

University West Ukrainian National University (WUNU)

Region / city Ternopil

Partner NGO "Educational and Social Innovations”

Programme Retraining and Social Integration of Internally Displaced Persons in the Field of
Entrepreneurship

Spring 2025 cohort 20 January - 20 May 2025; 30 graduates

Autumn 2025 cohort 22 August - 14 November 2025; 44 graduates

Volume 500 academic hours (360 university + 140 NGO)
12 disciplines (8 university + 4 NGO)

Context of IDPs in the region (as of 2026)

According to the official data of the Ministry of Social Policy of Ukraine, as of June 2026,
63,354 IDPs are registered in the region, including 15,851 children under the age of 18 (SE
«Information and Computing Centre», n.d.). More than 60% of the adult IDP population are
women, many of whom are raising children on their own while simultaneously coping with
everyday challenges and searching for new sources of income. Children and adolescents
account for approximately 25% of all displaced persons in the region, creating a sustained
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demand for educational services and long-term social integration programmes within local
communities. At the same time, nearly one-fifth (18%) of all displaced persons are older
adults who face the challenge of “double isolation”, which means separation from their
homes and difficulties adapting to the increasingly digital and dynamic environment of
Western Ukraine.

Such a heterogeneous demographic structure requires the TURBO project at West
Ukrainian National University to adopt a multimodal approach, where professional reskilling
opportunities for the working-age population are complemented by psychosocial support
services.

A distinctive feature of Ternopil region is that a significant proportion of IDPs are settled
outside the regional centre, in smaller territorial communities where unemployment and the
mismatch between existing skills and local labour market demands are particularly acute.
In this context, the TURBO project serves not merely as a traditional educational initiative,
but as a critically important instrument for restoring human dignity through meaningful
employment.

Programme design and implementation
Target group

The spring 2025 cohort consisted of IDPs who had relocated to Ternopil and the surrounding
region, predominantly women aged 25-50 holding higher-education degrees in non-
business fields; priority was given to those without permanent employment or housing, and
many were caring for children or elderly relatives. Despite psychological stress and socio-
economic instability, the group showed high motivation, and 30 participants graduated.

The autumn 2025 cohort comprised 44 participants selected competitively from 50
applications through interviews and testing. The group was overwhelmingly female (42
women, 2 men) and professionally mature: 21 were aged 31-40, 17 aged 41-50, 4 aged 19-
30 and 2 over 50. All held confirmed IDP status and a documented higher-education degree,
with backgrounds in economics (16), pedagogy (9), the technical sciences (8), law (4),
and smaller numbers in medicine, technologies, psychology and journalism. Participants
came from the most war-affected regions: Donetsk (12), Kherson (9), Luhansk (5), Sumy
(5), Zaporizhzhia (4), Kharkiv (4), Mykolaiv (3), Dnipropetrovsk (1) and the Autonomous
Republic of Crimea (1).

Delivery and structure

The programme was delivered in a blended format (online from Monday to Friday and
in person on Saturdays) supported by Zoom and a Moodle environment hosting the full
set of teaching materials and recorded lessons, so that participants could revisit content
at their own pace. The 500-hour curriculum was organised into 12 disciplines grouped
under four thematic modules (personal development and employment readiness; legal
and organisational aspects of entrepreneurship; business planning, financial literacy
and accounting; and digital skills and applied practice). Drawing on the spring cohort's
experience, the autumn cycle consolidated the business-planning content into a single 90-
hour module, folded benefits- and grant-advice into a broader “Integration of and Support
for IDPs" module, and taught business English to the whole group.
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Educational component

Module 1: Legal and Module 2: Business Module 3: Personal Module 4: Digital skills and
organisational aspects of planning, financial literacy development and applied practice
entrepreneurship and accounting employment readiness

1. Psychology of Business 7.1T in Business

and Management

2. Organisation &
Legal Regulation of
Entrepreneurship in Ukraine

3. Management

4. Basics of Business

Accounting & Analysis 6. Communications in English

5. Tax Calculations &
Reporting

8. Fundamentals of Business
Planning; Business Plan
Writing & Presentation

Integration of and support
for IDPs

Working with consequences of Job search & employment Financial literacy
traumatic events & psychosocial

climate in IDP families

48

First psychological support in
wartime

Stress/burnout & secondary-
trauma prevention

Personal resources

Canine- and equine-
assisted therapy

Stress-resilience

Inner-drive-to-start-business

Individual counselling

workshop

Figure 4.2.1. Structure of educational components and trainings in Ternopil

Quality assurance combined baseline diagnostic testing (covering around 90% of
participants), a two-stage questionnaire administered before and after the training,
anonymous module surveys, and a final online questionnaire, with a psychologist
monitoring the well-being of all participants; around 80% joined remedial sessions, and
about 35% used one-to-one counselling. Reflective practices and individual consultations
allowed the team to adapt delivery continuously.

Partners involved

The Educational and Social Innovations NGO was the lead partner and delivered the
programme’s social-support layer. Its psychologists provided 75 hours of individual
counselling to participants (an average of five sessions each) alongside a series of group
trainings. Other trainings also included legal advisory, coordinated employment facilitation,
and a three-month post-training mentoring programme.

Delivery was further enriched by external experts and stakeholders from the Ternopil
Regional Employment Centre; senior officials of the Main Directorate of the Pension Fund
in the Ternopil Region; representatives of local business and of the Ternopil Region IDP
Council. Their involvement ensured the content alignment with state services and the
regional labour market.

Institutional reflection

The team attributed the programme’s effectiveness to a structured yet flexible blended
format and to the strong partnership with the NGO, which embedded trauma-informed
teaching and psychosocial support into the curriculum from the first session. The practical,
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business-plan orientation was a particular strength. In the autumn, 28 participants
presented finalised business plans and a further 16 presented ideas still in development,
with three projects on "Paper Recycling”, "Opening a Veterinary Clinic" and "Designer
Clothing”, receiving the highest scores and cash prizes to help them launch their ideas. The
cash prizes were provided by the Educational and Social Innovations NGO in cooperation
with local business representatives as seed support for the implementation of the most

promising business initiatives developed within the programme.

The psychological support produced results, with anxiety levels falling by about 42%, self-
esteem rising for 71% of participants, and 82% expressing readiness to seek work or start
a business; legal information was rated useful by 87%, and a child-inclusive environment
made the programme accessible to families, with several graduates going on to enrol in
WUNU master's programmes.

The main challenges reflected the realities of displacement and the wartime context.
Uneven access to devices, blackouts, and unstable internet connection, and the emotional
burden carried by many participants, compounded by unpredictable caregiving and work
responsibilities and ongoing housing instability. A uniform format did not always let every
learner reach their potential; community-building and peer mutual-support functioned only
partly; fewer in-person events were held than planned; some business-sector partnerships
did not materialise; and 25-30% of participants felt they needed more individual counselling.
The university adapted by combining modules into more coherent blocks, securing a
permanent Zoom subscription and modern equipment, front-loading psychological
support, adding equine-assisted therapy alongside canine therapy, creating a dedicated
space for children, and strengthening career guidance through the Employment Centre
and the Pension Fund. The key lesson was that a comprehensive approach combining
education, psychology, law, and career guidance meets the real needs of IDPs far better
than all components delivered separately.

Planned improvements for the next cycle

Future cycles can benefit from offering more personalised learning pathways. Additional
tasks for highly motivated learners and a slower pace for those who need it. Also,
psychological support in response can be expanded for the 25-30% who requested more
individual sessions, while continuing canine- and equine-assisted therapy. The team plans
to build a stronger alumni community with up to three one-to-one consultations per
participant in the three months after the course and optional group meetings, to expand
partnerships with the business sector for mentoring and internships, to develop a legal
guide for IDPs, and to consider commercial courses outside the project to strengthen
sustainability, all while continuing to involve families and provide a safe environment for
children, including those with special needs.

Sustainability and continuation plans

Continuation is envisaged through institutional integration in the WUNU Centre for
Continuing Education, with the programme formally incorporated into the university's
catalogue and recruitment continuing outside the grant cycles.

Funding can be diversified through a paid, commercial version of the programme whose
proceeds cross-subsidise free places for IDPs; through institutional partnerships with public
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authorities (long-term agreements with the Employment Centre, government retraining
vouchers and reimbursement of retraining costs, and coordinated post-programme
support); and through international funding for IDP reintegration.

The university also intends to build an alumni network for networking, mutual support,
and the presentation of business projects to investors, and to extend the model to other
regions by sharing its methodology and partnership approach through the TURBO network
of partner universities.

Visual model of the programme

Figure 4.2.2 renders the WUNU programme as a single left-to-right timeline of six stages,
with the partner NGO "Educational and Social Innovations” running a parallel social-support
track beneath the academic process. The cycle opens with announcement and recruitment,
an information campaign across the university website, partner channels and the regional
IDP council, communication with civil-society organisations, formation of the target IDP
group and a preliminary survey of expectations. It followed by selection of the participants,
identification of their needs and agreement of the study format.

Educational format:

o Mon-Fri online [ | WEST UKRAINIAN
e Sat-onsite NATIONAL
o Blended/hybrid B UNIVERSITY

©

Announcement Selection of Educational Monitoring and

of enrolment participants process feedback Results Further plans

« Informati « Formi o Questionnaires o High level of satisfactior ~ * Development of mentor
cr:amm;iagl:n : I:"::;:ggt:o:pi WUNU: (oral and written) o Increase of motivation programmes
g P i ed Cfa ono educational « Constant for entrepreneurial e Establishment of business
¢ Communication needs o process collection of activity incubator
with NGOs participants feedback o Formingthebusiness e Introduction of paid
e Formingthetarget e Approval of study o Final survey ideas courses
group of IDPs format o Analysis of o Widening partners’ « Inclusivity of courses
e Initial survey on feedback network
expectations NGO:

Trainings,
phycological
support

Figure 4.2.2. Aggregated programme model, WUNU (both 2025 semesters)

The educational process is delivered in a blended format (online Monday to Friday, in-person
on Saturdays) and structured around five educational modules, while the NGO delivers
resilience training, animal-assisted therapy and psychological support in parallel.

The fourth stage couples monitoring with feedback through aseveralinstruments. The steps
for further development point to introduction of mentoring programmes, establishing a
business incubator, paid courses to support sustainability, a stronger inclusion component
and deeper cooperation with stakeholders.
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4.3 Yuriy Fedkovych Chernivtsi National University (Chernivtsi)

Distinctive contribution. Chernivtsi ran the consortium’s only predominantly in-person
model (made possible by the region’s relative security) and embedded it deeply in local
government: the Chernivtsi City Council's Department of Socio-Economic Development
and Strategic Planning helped recruit participants, and delivery was aligned with the
Regional Council's Comprehensive Programme for IDP Support and Integration for 2026.

Institutional overview

Yuriy Fedkovych Chernivtsi National University delivered the micro-credential programme
"Integrated Development: From Adaptation to Entrepreneurship” in partnership with the
NGO “Centre for Economic Development and Social Adaptation.” The programme was
implemented across two semesters in 2025. The spring cohort ran from 3 March to 19 June
2025 and graduated 29 participants, while the autumn cohort ran from 8 September to 15
November 2025 and graduated 31 participants with no dropouts. In both semesters, the
programme comprised 500 academic hours (16.5 ECTS credits) delivered over 14 weeks
through five sequential modules.

University Yuriy Fedkovych Chernivtsi National University (YFCNU)
Region / city Chernivtsi
Partner NGO NGO “Centre for Economic Development and Social Adaptation”
Programme Integrated Development: From Adaptation to Entrepreneurship
Spring 2025 cohort 3 March - 19 June 2025; 29 graduates
Autumn 2025 cohort 8 September - 15 November 2025; 31 graduates (no dropouts)
Volume 500 academic hours / 16.5 ECTS credits

Five sequential modules

Context of internally displaced persons in the region (as of 2026)

According to the official information from the Chernivtsi Regional Military Administration
the region has officially registered over 74,000 IDPs (Bukovyna (Chernivtsi) Regional
Military Administration, 2025). Despite relative security and stability, housing remains the
most critical challenge for the majority of displaced families, particularly given the limited
availability of temporary accommodation and high rental costs.

According to the governmental official information (Diia, 2026), from 1 January 2026 the
social-support system changed. Monthly payments amount to UAH 2,000 for adults and
UAH 3,000 for children and persons with disabilities, and the income threshold for receiving
assistance was revised, requiring re-verification through the Pension Fund of Ukraine.

The housing issue has become particularly acute. In 2026, the Ukrainian Parliament
Commissioner for Human Rights documented inadequate living conditions in certain
temporary accommodation facilities (Ukrainian Parliament Commissioner for Human
Rights, 2026a, 2026b; ACCInformation Agency, 2026), while the Chernivtsi Regional Military
Administration, together with the International Finance Corporation, is implementing

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE

51



52

housing reconstruction and construction projects; in parallel, a national reform of the
rental market is under way. In this context, employment and economic self-sufficiency
are of particular importance, since social benefits are temporary and do not provide long-
term financial stability. Regional and local programmes increasingly focus on stimulating
employment through cooperation with employers, vocational training, grant mechanisms
for starting a business, and small-business development. At the higher level, the
Chernivtsi Regional Military Administration approved the Comprehensive Programme for
IDP Support and Integration for 2026, covering healthcare, youth policy and employment,
and specialised seminars for local deputies on communicating with IDPs and incorporating
their needs into local policies are being held. Overall, the region demonstrates a gradual
transition to a long-term integration model centred on employment, entrepreneurship and
economic capacity, even as the instability of social benefits and housing difficulties remain
significant vulnerability factors.

Programme design and implementation

Target group

At the start of the spring 2025 programme the target group consisted of 30 participants,
predominantly female (86.7%), with men comprising 13.3%. The majority were aged
45-54 (40.0%), followed by 35-44 (33.3%) and 55+ (13.3%); participants aged 18-24
represented 10.0% and those aged 25-34, 3.3%. Most participants were unemployed and
actively seeking employment (46.7%), with others including entrepreneurs and business
representatives (20.0%), private-sector employees (16.7%), public-sector (6.7%) and civic-
sector workers (6.7%), and one practising pharmacist (3.3%). Geographically, the largest
share came from Donetsk region (33.3%), followed by Kharkiv (23.3%) and Dnipropetrovsk
(16.7%), with smaller proportions from Kherson and Zaporizhzhia (6.7% each) and Mykolaiv,
Kyiv, Luhansk and Sumy (3.3% each). The programme was completed by 29 participants.

The autumn 2025 cohort comprised 31 participants. The vast majority were women (90%),
with men accounting for 10%. By age, the largest share was 41-50 (38.7%), followed by
31-40 (25.8%), 19-30 (22.5%) and over 50 (13%). In terms of employment, 35.5% were
unemployedandactively seekingwork, 22.5% represented the entrepreneurialand business
sector, and 42% were employees of the public and civil-society sectors. Participants again
came primarily from regions affected by armed conflict and socio-economic instability,
with the largest groups from Donetsk (32%) and from Zaporizhzhia and Luhansk (16%
each), and a combined 35% from Kharkiv, Dnipropetrovsk, Kherson, Sumy, Kyiv, Mykolaiv
and Chernihiv. All 31 participants successfully completed the programme.

Delivery and structure

Given the stable security situation in the region, training was conducted primarily in
person in university classrooms. This format was unanimously supported by participants,
trainers and lecturers for its effectiveness in fostering communication and engagement.
A hybrid option using newly acquired equipment under TURBO project and the Google
Meet platform was provided on request for those unable to attend in person. Classes were
held three to four times per week, with a minimum of four academic hours per day starting
at 17:30, a schedule agreed with participants so that those in employment could attend
after work. Each participant received a university corporate account and access to the
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Moodle educational platform, where course content was hosted. Academic delivery was
ensured by a team of 14 lecturers supported by university administrative staff (a group
coordinator, accounting staff, representatives of the international relations office, and a
communications officer).

The micro-credential programme consisted of five sequential modules delivered over 14
weeks, totalling 500 academic hours (16.5 ECTS credits). Each module combines lectures,
practical seminars and individual assignments, with an approximate balance of 30%
lectures, 28% practical sessions and 42% independent work. Participants are assessed
through written assignments (25%), testing (25%) and the preparation and presentation
of a personal business plan (50%). The blended format, supported by Moodle and
digital tools, enabled both in-person and remote participation and incorporated modern
teaching methods such as problem-based learning, business-case analysis and project
presentations; the digital learning system ensured continuity by providing access to
materials and recorded content for self-paced study and supporting the development of
digital literacy alongside the core programme outcomes.

Educational component

Module 1. Economic & | Module 2. Module 3. Modern Module 4. Module 5. Soft
Legal Foundations of | Fundamentals of Management Entrepreneur’s Skills for Personal
Entrepreneurship Administration & Technologies Toolbox Development
Business
Business behaviour Sources of business Basics of Marketing and SMM; External and
and design thinking; financing; taxation management; human | IT and Alin business internal business
generation of a models; accounting resource management, | processes; economic | communication;
business idea and and reporting for motivation and control; | psychology of business | personal branding;
business planning; decision-making international business | entities career and professional
legal foundations of development
doing business

Psychological Legal Employment
Introductory psychological Rights and guarantees of IDPs Modern labour market and job-search techniques
diagnostics and motivation in Ukraine (social protection,
hesion i - benefits and payments, court — a4 - -
Group cohesion in learning practice) CV writing and interview preparation
Time management and personal Grant opportunities for IDPs
effectiveness
Business start-up and business planning
Effective public speaking Success stories of entrepreneurs (incl. IDPs)
SME lending opportunities
Personal growth and mobilization Personal brand and SMM
of inner resources
Business strategy and viability
Individual psychological Individual legal consultations Individual consulting on CVs and business plans
counselling

Figure 4.3.1. Structure of educational components and trainings in Chernivtsi
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Quality assurance combined several complementary tools. Participants completed
online feedback forms via Google Forms after each micro-credential course, assessing
overall satisfaction, the quality of lectures, seminars and practical sessions, the level of
communication with instructors, any subjects or approaches found unsatisfactory, and
suggestions for improvement, with space for open comments. Verbal feedback was
collected during informal check-ins and reflection sessions with the group coordinator,
allowing real-time adjustments, while the academic team held internal coordination
meetings to review feedback and monitor progress, and Moodle analytics provided further
insight into learner activity and assignment completion.

Partners involved

Stakeholder collaboration was a key element of the programme’s effective delivery and
began before the start of training, continuing through the preparatory, educational and final
stages.

NGO “Centre for Economic Development and Social Adaptation” supported
group formation during the preparatory phase (developing the registration form,
disseminating calls for participants, processing applications, conducting brief
interviews and finalising selection); during implementation it facilitated integration
activities and psychological training sessions, organised practical workshops with
businessrepresentatives, provided business consulting, and supported employment
through seminars with HR professionals and employment-centre representatives;
at the final stage it co-organised the business-plan presentation event.

Department of Socio-Economic Development and Strategic Planning of the
Chernivtsi City Council provided informational support and contributed to outreach
efforts among IDPs.

Chernivtsi Entrepreneurship / Business Development Centre hosted the final
business-plan presentations, enabling real-world feedback, networking with local
stakeholders, and integration with local economic-development efforts.

Institutional reflection

The programme demonstrated several elements of successful implementation. The
in-person format fostered strong group cohesion, active engagement and dynamic
communication, while evening sessions allowed working participants to attend without
compromising their employment. The teaching team consisted of lecturers with
both academic and practical expertise, which was highly valued by participants for its
responsiveness and openness to feedback, and the use of digital tools ensured continuity
of learning even for those facing temporary barriers to attendance. Cooperation with
the partner NGO supported both organisational and content-related components,
including psychological support, integration events and business-plan development, and
collaboration with the Entrepreneurship Development Centre enriched the programme
with practical insights, a venue for final presentations and networking opportunities.

Still, several challenges were encountered. Participants came from diverse professional
backgrounds with varying levels of educational background and practical experience,
requiring instructors to adapt their teaching and ensure content accessibility. Limited
digital literacy among some participants was addressed through short onboarding
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sessions, individual consultations and ongoing technical support. Sustaining motivation
across the 14-week programme was difficult, particularly for participants with doubts about
entrepreneurship, and was addressed through motivational meetings, success stories
and personalised consultations. Importantly, several factors were observed as strongly
influencing participants’ educational progress. First was the challenging social situation,
as difficult housing conditions, dependence on state benefits, and financial uncertainty
heightened by changesto the social-support system. The second was the psycho-emotional
effects of prolonged stress and forced displacement, varying levels of prior preparation. And
finally, the challenge of balancing study with work and family responsibilities was indicated.

The institution was adapting constantly on the basis of feedback collected through
anonymous surveys and reflection sessions. It reinforced the use of practical case studies
and real-life examples, provided clearer instructions and expectations at the start of
each module, and improved Moodle organisation. In the autumn semester it adapted
deadlines and the volume of independent work for participants in difficult circumstances,
differentiated assignments according to varying levels of preparation, organised additional
briefings and technical support to build digital literacy, and together with the partner NGO
conducted integration activities and motivational meetings providing socio-psychological
support. This experience yielded clear lessons as: in-person learning remains highly
valuable for vulnerable groups such as IDPs, yet a hybrid option is essential; early and
active involvement of an experienced NGO partner significantly enriches the programme;
flexibility in scheduling, methods and communication is critical; and structured quality-
assurance mechanisms are vital instruments for delivering learner-centred education.

Planned improvements for the next cycle

Based on the experience of both cycles, the following improvements are planned to
enhance effectiveness, inclusivity and practical orientation:

— Introduce a separate preparatory day (or onboarding phase) to assess participants'
digital literacy and train them in online tools such as Moodle and Google Meet,
levelling starting opportunities and reducing technical barriers from the first
sessions.

— Provide preparatory materials and a recommended reading list for participants
with limited business experience, and grant full access to the university's electronic
library, with functionality equivalent to that available to students, so participants
can use current publications, textbooks and research throughout the programme.

— Integrate additional short-format interactive sessions, peer-mentoring elements
and success stories into the early stages to maintain motivation and prevent fatigue.

— Enhance the feedback system by introducing mid-course surveys and reflection
sessions after each module, enabling timely adjustments rather than only end-of-
programme analysis.

— Offer an alternative final assignment for participants oriented towards the civic
or non-profit sector, for instance, a social-business concept, a corporate-social-
responsibility project, or a grant application instead of a classic business plan, with
the course "Modern Management Technologies” expanded to include grant writing
and grant management.
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Sustainability and continuation plans

The programme has high potential for continuation, institutionalisation and scaling at
university and regional level, with further development envisaging a combination of
internal university support, external funding, and a gradual transition to a mixed financial-
sustainability model. Five directions are foreseen:

+ Integrationinto the university's educational process. This means to include individual
programme modules in the elective part of students’ educational trajectories,
ensuring official recognition of learning outcomes and allowing partial funding from
university resources.

+  Development of micro-credential programmes to expand use of short courses that
adapt rapidly to market needs and may function as standalone certificated products.

+ Introduction of a paid educational service. This can be done via offering the
programme to business beginners and small-business representatives, with
preferential or grant-funded places for socially vulnerable categories supported by
donors.

«  Social responsibility of the project offering an alternative social or public-sphere
final assignment and expanding participation of IDPs, military personnel, veterans'
family members and youth from low-income families.

+  Funding and support conditions could be performed through institutional support
from the university, grant funding from international and national donors, a mixed
financing model (paid participation plus grant places), and partnership support from
local authorities and the business community.

Visual model of the programme

The aggregated programme model is rendered as a swim-lane process diagram in which the
partner NGO "Centre for Economic Development and Social Adaptation” (CEDSA) and Yuriy
Fedkovych Chernivtsi National University (CHNU) operate in parallel lanes. The cycle opens
with a shared preparatory phase: dissemination of information about the project, followed
by recruitment, comprising the testing of candidates, interviews and the formation of the
group. Delivery then advances along three parallel strands before converging on graduation
(see Figure 4.3).

NGO diagno-
CEDSA £l

Dissemination Recruitment p—
of information Testing
CHNU about the candidates
project Interviews
Forming.
group

Digital literacy - Introdu-ctory
o trainingon  business.
Moodieand  materials for
CEDSA Google Meet  beginners
r

L 1 1
1
Informing and Group Recruitment Micro-credential Program and Social Adaptation Completion
1.5 - 2months 3-3.5 months Up to one month

Figure 4.3.2. Aggregated programme model, YFCNU (both 2025 semesters)
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The central university lane carries the academic core. It begins with the preparation of
enrolment documents and proceeds through five sequential courses — Course 1: Economic
and Legal Foundations of Entrepreneurship; Course 2: Fundamentals of Administration and
Business; Course 3: Modern Management Technologies; Course 4: Entrepreneur's Toolbox;
and Course 5: Soft Skills for Personal Development — each punctuated by a mid-term
survey, before culminating in the presentation and defence of business plans or project
proposals and, finally, graduation.

The upper lane delivers the psychological and personal-development support that frames
the learning: psychological diagnostic and integrative group-cohesion training at the outset,
followed by time-management and personal-growth training, and later a job-readiness
block of job-searching, CV-writing, and public-speaking training together with training on
grant opportunities for IDPs.

The lower lane provides hands-on business support: digital-literacy onboarding on Moodle
and Google Meet and introductory business materials for beginners, then business-
development and business-motivation training, a law seminar and lending training, a
sustained strand of mentoring and group and individual business consultation, and, towards
the end, business-viability training.

The cycle closes with a shared completion phase of self-evaluation, reporting, and the
collection of feedback. In the spring 2025 cycle, these phases ran across roughly 26
weeks: Informing and Group Recruitment (15 January - 28 February), the Micro-credential
Programme and Social Adaptation (3 March - 20 June, sub-divided into 3-28 March, 31
March - 25 April, 28 April - 23 May and 26 May - 20 June), and Completion (23 June - 10

July).

4.4 Chernihiv Polytechnic National University (Chernihiv)

Distinctive contribution. Chernihiv, located close to the frontline, delivered its programme
under continuous multiple pressures (blackouts, missile strikes, and need for sheltering)
and faced a dual problem of its own team and participants’ burnout. To address this, they
introduced “rest” and "information-detox” days. Chernihiv worked to integrate the pilot's
results into a state-funded research project (a Service-Learning model for the resilience and
post-war recovery of Ukraine's border communities, state registration No0126U001542),
converting an applied course into a research agenda with planned Horizon Europe WIDERA
and COIL extensions.

Institutional overview

Chernihiv Polytechnic National University delivered the certificate (micro-credential)
retraining and social-adaptation programme “TURBO: an educational programme for
the development of small and medium-sized businesses” in partnership with the NGO
"Chernihiv European,” a long-standing partner of the university. The programme was
implemented across two semesters in 2025. The spring cohort ran from 3 March to 30 May
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2025 and graduated 30 participants, while the autumn cohort ran from 15 August to 11
November 2025 and graduated 25 participants (of 28 enrolled, selected competitively from
41 applications). In both semesters, the programme was built around four parallel modules
with a strong practical orientation (approximately 67% practical work and 33% lectures).

University Chernihiv Polytechnic National University (CPNU)

Region / city Chernihiv

Partner NGO NGO “Chernihiv European”

Programme TURBO: an educational programme for the development of small and medium-sized
businesses

Spring 2025 cohort 3 March - 30 May 2025; 30 graduates

Autumn 2025 cohort 15 August - 11 November 2025; 25 graduates

Volume 500 academic hours / 16.5 ECTS credits
Four parallel modules

Context of internally displaced persons in the region (as of 2026)

According to the Information and Computing Centre of the Ministry of Social Policy, Family
and Unity of Ukraine (as of January 2026), the Chernihiv region had 69,310 registered
IDPs, of whom 60.2% were women (SE «Information and Computing Centre», n.d.). By
comparison, the figure stood at 68,455 in 2024, indicating that internal displacement has
remained persistently high with no significant downward trend. Children account for 13,682
of the displaced population (21.41%), and 1,577 IDPs were registered as unemployed, which
underscores the importance of economic integration and self-sufficiency for this group.

The age structure shows that working-age adults form the core of the IDP population (SE
«Information and Computing Centre», n.d.); this group generates the principal demand
for employment, professional adaptation, retraining and entrepreneurial support, making
accessto the labour market the system-formingissue for socio-economicintegration. Atthe
same time, the substantial share of children confirms the family character of displacement,
creating additional needs for stable access to education, social integration, psychological
support and childcare infrastructure. A notable proportion of people aged 60+ places
increased pressure on the social-protection and healthcare systems and reinforces the
need for targeted social services and long-term support.

The social status profile of the region’s IDPs reflects a significant number of people requiring
additional support, including 1,649 persons with disabilities, 1,577 unemployed people, 689
recipients of social assistance, and large numbers of children of various social categories
(15,425 children under 18) across 53,202 registered families (SE «Information and Computing
Centre», n.d.). The largest concentration of IDPs is in the city of Chernihiv, predominantly
families displaced from the region’s border districts; around 40% arrived from other regions
of Ukraine, most from the Donetsk, Luhansk, Kharkiv, Sumy and Kherson regions.

The key needs of IDPs remain the same: long-term housing (with temporary, community-
offered solutions currently prevail); access to employment and opportunities for
professional realisation; and social integration into host communities. IDP councils
operate in the region’s territorial communities, and consultative-advisory bodies (such as
community development councils and engagement working groups) are in some cases
being formed with the support of international donors, with IDP representatives included;
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however, their level of activity remains moderate, pointing to participation barriers and a
need for targeted engagement tools. Analysis of local development strategies and the lists
of current challenges defined by territorial communities confirms high relevance of IDPs'
economic and social integration, i.e., employment, access to housing, inclusion in social
and educational systems, and participation in community life.

Programme design and implementation

Target group

The spring 2025 cohort comprised 30 participants (24 women and 6 men) aged 32-52,
an age profile reflecting the programme’s focus on lifelong learning rather than initial
education. Participants held degrees in fields such as law, education, management, social
work, accounting and auditing, and other humanities and social-science disciplines. The
group was geographically diverse: officially registered as IDPs, 15 came from the Chernihiv
region, 6 from Luhansk, 5 from Donetsk, 3 from Zaporizhzhia and 1 from Odesa, with most
currently residing in communities across the Chernihiv region.

The autumn 2025 cohort was formed competitively from 41 applications: 28 participants
were enrolled and 25 successfully completed the programme and received graduation
documents. The vast majority were women (22), with 3 men, mirroring the regional IDP
structure (60.2% women). Most participants were of working age 31-40 (12 people) and 41-
50 (6 people), alongside 6 aged 19-30 and 1 over 50. The group was interdisciplinary with
the largest shares held engineering and technical degrees (9) and qualifications in the social
sphere, psychology and pedagogy (8), with others trained in management, economics,
law, history and veterinary science. The geography of participants widened markedly: only
1 person was from the Chernihiv region, while the rest were IDPs from the Kharkiv (10),
Zaporizhzhia (4), Luhansk (3), Donetsk (2) and Kherson (2) regions and from the Mykolaiv,
Sumy and Kyiv regions.

Delivery and structure

In the spring semester, the programme was delivered in a blended format, allowing
participants to attend in person and online, with all learning materials (video lectures,
practical assignments, and additional literature) made available through the Moodle
platform so that participants could study at their own pace. Experience from this first
cycle showed that such flexibility requires close follow-up on scheduling and deadlines,
prompting plans to strengthen moderation through mandatory synchronous sessions,
checkpoint assessments within each module, and individual tutor consultations.

In the autumn semester, the programme moved to a fully online format, which ensured
flexibility and enabled participation from across Ukraine. Despite constant external
challenges (security risks, shelling and blackouts) the university maintained academic
activities. Classes were held on MS Teams as planned in schedule, which disciplined
participants and sustained the rhythm of study. Continuity was made possible by
the university's autonomous recording studio, equipped with professional cameras,
microphones, lighting and computing equipment, which operated without interruption
even during power outages. To ensure equal access, all classes were recorded and posted
in Moodle, allowing participants who could not attend synchronously for technical or safety
reasons to catch up or revisit material at a convenient (including accelerated) pace.
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In both semesters, the programme was built around four interconnected modules delivered
in parallel, with a strong applied focus (approximately 67% practical work and 33% lectures):

Module 1: Fundamentals of Business Project Design. The core module, culminating in
a fully developed business plan.

Module 2: Business Psychology fostering an entrepreneurial mindset, resilience
and emotional self-regulation; in the autumn semester, the sequence was revised
so that resilience and emotional-stabilisation trainings preceded the psychology of

entrepreneurship.

Module 3: Website Creation and Promotion: Ul/UX, No-code, SEO. This focused on
practical digital tools for promoting one's product or service; in the autumn semester,
this module offered individual trajectories, with a technical track (Figma, No-code,
SEO) and a creative-communication track (Canva, SMM, content).

Module 4: Business English for developing business-English skills as a tool for scaling
business ideas, organised by proficiency level in the autumn semester to prepare
participants to pitch their ideas in English and engage in international cooperation.

The programme was oriented towards gaining specific skills, centred on hands-on tasks,
work with participants’ own case studies, and the presentation of final outcomes; particular
attention was paid to developing each participant's individual business idea, tailoring the
learning process to real needs and motivating the practical application of knowledge.

Educational component

Module 1. Fundamentals of
Business Project Design

Module 2. Business
Psychology

Module 3. Modern Tools
of Web Design and Online
Communication

Module 4. Business English

Designing and launching

a business: SME

valuation, business

project management,

social entrepreneurship,

and promotion on

global marketplaces. Itis
complemented by practice-
oriented workshop series on
starting a business and on
job search and employment,
delivered in cooperation
with the NGO "Chernihiv
European".

Psychological readiness for
entrepreneurial activity. It
combines a series of social
and psychological adaptation
trainings delivered in
cooperation with the NGO
("Personal Resilience in Crisis
Conditions," "Goal-Setting
and Time Management")
with components on the
psychological foundations

of entrepreneurship and
leadership, and on mediation
as a tool for resolving
business conflicts.

Digital skills for creating and
promoting an online business
presence. It starts with the
fundamentals of design,

web, and digital marketing,
after which participants
follow one of selected tracks
based on a skills assessment
and learning preferences: a
Technical Track (Figma, no-
code/low-code development,
SEQO) or a Creative &
Communication Track
(Canva, presentations, SMM,
user-generated content).

Develops English-

language competences

for professional settings:
comprehension of authentic
business-related messages,
obtaining information from
English-language sources,
and oral and written
communication in typical
business situations, with
attention to sociocultural
features and verbal and
non-verbal communication
norms.

Psychological

Legal

Employment

Training "Personal Resilience in
Crisis Conditions"

Webinar "Legal Navigator for IDPs:
Rights, Opportunities, Protection"

to Find Your Dream Job"

Employment support seminar "Career in Action: How

Training "Goal setting and Time
Management"

Business: How to Launch a

Training "Mediation as a Tool for
Resolving Business Conflicts"

Risks"

Webinar "Legal Start for Small

Venture Without Unnecessary

Resume"

Seminar "Personal Brand: CV, Cover Letter, and Video

Interview"

Training on interviewing with a potential employer
"Interview Without Fear: Secrets of a Successful Job

Figure 4.4.1. Structure of educational components and trainings in Chernihiv
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Quality assurance was designed as a continuous “feedback-action” loop. To avoid
duplicating the surveys already conducted by IFSA and Nord University, the use of external
questionnaires was minimised, and short feedback forms were embedded directly into the
Moodle course modules; in the autumn semester, this was complemented by input and
final psychological testing to assess the effectiveness of social-adaptation measures. The
programme coordinator held short check-in conversations with participants before or after
classes, an active messenger group chat (WhatsApp) provided round-the-clock support
and a sense of community, and the teaching team and NGO partners held regular reflection
meetings to review observations and feedback. The accesstoall learning materials (recorded
MS Teams sessions, presentations and video instructions) was retained in Moodle for one
year, enabling participants to work asynchronously, revisit difficult topics and compensate
for absences caused by blackouts, family circumstances or mobility.

Partners involved

Implementation was based on a model of cross-sectoral interaction in which the university
served as the academic core while the engaged stakeholders provided applied expertise,
social support and institutional backing.

NGO “Chernihiv European” is the key partner, coordinating mentoring sessions,
psychological support and the engagement of public-sector experts; the well-
coordinated joint project team ensured high-quality module delivery and continuous
participant support.

Right to Protection Charitable Foundation. With them, a memorandum of
cooperation was signed to strengthen the programme’s resilience; although its
services were not required by these particular cohorts, the organisation provided
housing support and access to specialised assistance for IDPs and is well positioned
to step in if the key partner reaches capacity or if participants face complex
accommodation or social issues.

« NGO "Eco Misto Chernihiv". Although not directly involved in delivering content,
it offered targeted volunteer support to participants’ families (for example, a
participant's teenage child joined as a volunteer and gained access to a bicycle and a
creative coworking space), reducing parental stress and supporting a family-centred
approach to reintegration.

Local businesses and the expert community included practitioners, delivered
workshops and individual consultations, including the owner of the craft and gift-
production company “"Wooden Page,” the owner of the beauty salon "Marinel”
the commercial director for key clients at PJSC "AB InBev Efes Ukraine” (strategic
marketing, scaling and customer-experience management), and a startup
entrepreneur and investor (Akademika, Uber, Voltika, LinkUkraine, AdvanceMe)
who shared experience of attracting investment, digitalising business processes
and entering international markets. In the spring semester, open Q&A sessions with
entrepreneurs from the furniture, beauty, artisanal-production and wellness sectors
gave participants a "live” understanding of the local market and opportunities for
networking and future cooperation.

Employers’ Council of Chernihiv Polytechnic National University. Beyond advisory
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support, its business members established a prize fund to provide financial
encouragement for the best business projects following the final pitching
competition.

Local authorities and state services. The deputy head of the employment-
programmes department and the head of the employment unit held meetings
on the labour market, available vacancies for IDPs and active job-search tools; the
chief specialist of the social-protection department explained IDPs' legal status,
social guarantees and procedures for receiving state payments; and the Regional
Development Agency was engaged as an institutional partner to discuss regional
recovery strategies and the integration of small business into the region's economic
ecosystem.

In the spring semester, cooperation with government stakeholders was primarily expert and
advocacy-oriented: the university developed a set of policy recommendations supporting
the integration of micro-learning into the national education and social-support systems,
emphasising the introduction of micro-credentials for rapid response to social and labour-
market challenges, the development of short certificate-based programmes (10-30 ECTS)
for professionals in psycho-social support, mechanisms for the formal recognition of
micro-credentials within higher education and professional-advancement frameworks, and
stronger cross-sectoral cooperation between education, social services, healthcare and
veteran-support systems.

Institutional reflection

A key factor behind the programme’s effectiveness was the combination of theoretical and
practical components, with the Fundamentals of Business Project Design module serving
as the core, enhanced by practical tools from Business Psychology, digital technologies and
Business English so that each participant could see the real value of the knowledge gained.
Equally important was the interdisciplinary team of lecturers and practitioners, which
brought together experienced university staff and civil society representatives to create a
holistic space of support, trust and collaboration. The blended and flexible format, which
combined online and offline participation, video lectures, practical tasks and interactive
sessions via Moodle, proved well-suited to IDPs and those balancing study with childcare,
employment or volunteering, while the inclusive, supportive atmosphere, individual
approaches, curator support and informal communication strengthened group cohesion
and created a safe space for personal and professional growth. In the autumn semester, the
high level of lecturer preparation and comprehensive methodological support (interactive
presentations, workbooks with step-by-step algorithms, additional materials and video
instructions), the engagement of practising entrepreneurs matched to participants’
business ideas, and the social-adaptation and psychological trainings (goal-setting, time
management, teamwork and resilience) all reinforced both the applied and the stabilising
functions of the programme. The development of complete business plans with financial
calculations, income and expenditure forecasts, and market and risk analysis, supported by
a prize fund established through the Employers’ Council and a competitive business-idea
pitch, raised engagement and oriented participants towards measurable results.

During theimplementation process, several significant challenges were also encountered. In
the spring semester, maintaining participants’ discipline and adherence to deadlines within
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aflexible, empathetic environment required constant adjustment, and both participants and
instructors experienced general emotional and physical exhaustion amid constant safety
threats, missile attacks, sleepless nights, infrastructure destruction and personal losses,
with a real risk of professional burnout for the team. Heterogeneity in participants’ technical
skills and motivation, most evident in the digital skills and English modules, required a more
individualised approach that complicated planning and increased instructors’ workload. The
autumn semester added further challenges such as: blackouts and security restrictions that
affected the regularity of synchronous participation and technical stability; the geographic
dispersion of participants ruled out offline events and required region-specific employment
support; the simultaneity of several parallel, interdisciplinary modules sometimes created
an overload; participants’ levels of prior preparation and digital competence varied widely;
and the online format made it harder to build strong horizontal personal ties, while the
intensity of 24/7 support contributed to team fatigue and burnout.

The institution adapted continuously based on feedback from participants, instructors
and partners. In the spring semester, it changed the sequence of the Fundamentals of
Business Project Design and Business Psychology modules to lead participants gradually
towards more complex topics, allowed self-paced completion of stages in the IT course
with instructor support, and introduced “rest days” on two Saturdays, underpinned by
continuous curatorial support through daily group-chat contact and short Zoom check-ins.
In the autumn semester, the full recording of all classes in Moodle became a mandatory,
built-in element guaranteeing academic continuity and equal access regardless of
technical or safety conditions; specialised step-by-step video instructions were created
for the IT block to let participants master complex technical elements independently and
compensate for differences in preparation; the psychology module was re-sequenced to
begin with resilience and stabilisation trainings; labour-market monitoring was conducted
at national level to make employment advice more relevant to a geographically dispersed
group; individual consultations were introduced to improve business plans; and individual
trajectories within the IT block, together with mandatory “rest days” and “information-
detox days,” reduced overload.

The main lessons were that the team must be protected through burnout prevention
and regular internal "reset” meetings; flexible educational trajectories are essential given
participants’ diverse starting points; "decompression days” must be part of the overall
strategy; and support must be not only academic but also emotional and human. Overall,
the experience confirmed the value of a model that combines economic integration
(through entrepreneurship and employment) with systemic social-psychological support,
producing a sustainable rather than a short-term effect, and demonstrated the team's
capacity for reflexive, feedback-driven programme management.

Planned improvements for the next cycle

Drawing on the experience of both cycles and the feedback collected, the team identified
a set of targeted improvements across content, target audience, employment support and
organisation:

— Contentandstructure. Furtherindividualise educational trajectories, extending them
beyond the IT block to the business-planning module, with a variable component
shaped by the participant's business direction, prior experience and professional
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interests (foractive entrepreneurs, an emphasis on scaling, new markets and process
optimisation; for beginners, on building a viable business model); and, in line with
the programme's micro-credential positioning, narrow the overall specialisation
around a compact, structured core complemented by variable modules and clearly
defined business competencies and digital tools.

— Target audience. Increase inclusivity by allowing participation of people without
higher education, particularly young people who need practice-oriented tools to
start or develop economic activity, in keeping with the principles of lifelong learning
and adaptation of content and methods to varying levels of preparation.

— Employment support. Integrate a psychological component into employment
facilitation, including interview-preparation trainings with simulations, modelled
employer dialogues and subsequent analysis with psychologists, so that mentoring
is provided not only by employment consultants but also by psychologists
teaching self-regulation, emotional management and confident self-presentation;
conduct labour-market monitoring at national rather than only regional level given
participants’ mobility; and expand meetings with potential employers to include on-
site enterprise visits, Q&A sessions and discussion of vacancies, with a new strategy
suited to a wide participant geography.

— Organisation and community sustainability. Introduce a mandatory three-day
offline event (a training or mini-congress) to strengthen informal interaction, trust
and the alumni network and overcome the limitations of the online environment;
and protect mental health and prevent burnout through the systematic use of
"rest days” for participants and a system of “retreats” and additional administrative
support for the project team during peak periods.

Sustainability and continuation plans

The continuation of the programme is envisioned through a combination of institutional
integration, diversified funding and strategic partnerships, building on the proven relevance
and effectiveness of the model for adult learners in wartime conditions.

Institutional support. The certificate (micro-credential) programme has been
integrated into the university's normative framework and approved by the Academic
Council in accordance with the Regulation on Certificate Programmes at Chernihiv
Polytechnic National University, creating a basic institutional precondition for its
operation beyond grant support. The programme has an approved curriculum and
competence description, issues a university certificate that can be reflected in the
diploma supplement, and operates as a paid educational service on a contractual
basis; key modules (Business Psychology, Fundamentals of Business Project Design,
and the IT and English tracks) are being integrated into the permanent offerings of
the university's continuing-education provision.

Mixed funding model. Sustainability will rely on internal university resources (staff
time and infrastructure), co-funding from international donors and partner NGOs,
and future applications to Erasmus+ Capacity Building, Horizon Europe (clusters 2
and 5) or DAAD programmes targeting adult learning, war-affected populations and
social innovation, together with potential contributions from local authorities and
community-based organisations.
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A prize-fund mechanism and business engagement. Through the university’'s
Employers’ Council, local entrepreneurs have created a prize fund to finance
participants’ business projects on a competitive basis, and local business resources
are being engaged to finance individual modules, provide scholarships or grants,
support business-project competitions and partially cover organisational costs.

Integration into research. Members of the project team have been included in the
state-funded research project “Service Learning Model for the resilience and post-
war recovery of Ukraine's border communities” (state registration No0126U001542),
transforming the results of TURBO from an applied educational format into a
systematic scientific-methodological dimension and providing an analytical basis for
piloting IDP-support initiatives within a broader community-development context.

Grant monitoring and new applications. The team systematically monitors
national and international grant competitions (including those of the International
Organization for Migration and the United Nations Development Programme) and
prepares applicationsin partnership with the NGO "Chernihiv European,” with several
draft proposals already based on the TURBO experience and a planned expansion of
target audiences to include youth, women, and veterans.

«  New Erasmus+ and Horizon Europe directions. A strategic session considered a new
Erasmus+ application expanding the programme to student youth and integrating
the micro-credential into individual educational trajectories through COIL modules,
summer schools and virtual or blended mobility, alongside a possible transformation
of the certificate programme into a modular system offering mini-certificates for
individual modules or a full certificate; a longer-term shift towards a research-
and-innovation model is envisaged through a Horizon Europe WIDERA application
examining the efficiency of micro-qualifications, the impact of microfinance
instruments, and the role of universities in regional recovery ecosystems.

Scalingasanonline product. Leveragingthe equipmentand video materials produced
under the project, the programme could be structured as a full online course or
series, with pedagogical redesign for online learning and potential collaboration with
national and international platforms (Prometheus, Udemy, Skillshare); a combined
approach could keep part of the modules open as a socially oriented product for
IDPs and other vulnerable groups while offering extended or specialised blocks on
a commercial basis.

Visual model of the programme

The modelvisualising the programme focuses on personalisation and structurally integrates
the economic and social-psychological components (see Figure 4.4). Its key principle is
that participants choose an individual educational trajectory at the registration stage,
taking account of prior entrepreneurial experience, level of digital skills, and professional
interests; at registration, they select not only a direction within the business and IT blocks
but also priority themes for the social-psychological adaptation trainings, agreed jointly by
the university and the NGO on the basis of a preliminary survey.
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Figure 4.4.2 Aggregated programme model, CPNU (both 2025 semesters)

Social-psychological integration is embedded into the logic of the modules rather than
running in parallel, with more frequent training events to sustain motivation and completion,
and the programme opens with an adaptation psychological training to attune participants
to learning and build group interaction. The content comprises Module 1, Fundamentals
of Business Project Design (culminating in a business plan, with differentiated tracks for
beginners and active entrepreneurs, a social-entrepreneurship component, a promotion
component selected by market scale, integrated pitch preparation and employment
workshops combining employment consultants and psychologists, and afinal business-plan
competition); Module 2, Business English (organised by proficiency level, with a business-
idea pitch in English); Module 3, Modern web-design and online-communication tools (with
individual tracks by business need); and Module 4, Business Psychology (complemented by
social-psychological adaptation trainings and a concluding reflective training).
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4.5 Taras Shevchenko National University of Kyiv (Kyiv)

Distinctive contribution. Kyiv case is the consortium’s capital city with a strong focus on
digital-economy educational specialisation. Its participants came mostly from the eastern
front-line regions (39% from Luhansk and 29% from Donetsk regions) and its continuation
rests on a diversified three-channel model: a formal elective for third-year undergraduates,
a paid track through the Institute of Postgraduate Education, and a non-formal route via the
Diia.Business KNU platform.

Taras Shevchenko National University of Kyiv (KNU) is one of the seven Ukrainian higher-
education partners implementing the TURBO retraining model. Delivery is led by the
Faculty of Economics, which designed and ran a stackable micro-credential programme,
"Business in the Digital Environment,” across two 2025 cohorts in partnership with a Kyiv-
based entrepreneurship NGO. The programme reskills internally displaced persons (IDPs)
for the capital’s increasingly digital labour market and for self-employment, combining
business and digital competencies with hands-on project work.

Institutional overview

Taras Shevchenko National University of Kyiv, through its Faculty of Economics, delivered
the micro-credential programme “Business in the Digital Environment” in partnership with
the Foundation for Entrepreneurship Development and Business Ideas Implementation.
The programme was implemented across two semesters in 2025. The spring cohort ran
from 27 February to 5 June 2025 and graduated 42 participants, while the autumn cohort ran
from 3 September to 3 November 2025 and graduated 28 participants. In both semesters
the programme was delivered in a blended format with approximately 60% practical work
and 40% theory.

University Taras Shevchenko National University of Kyiv (KNU)
Region / city Kyiv
Partner NGO Foundation for Entrepreneurship Development and Business Ideas Implementation
Programme Business in the Digital Environment
Spring 2025 cohort 27 February - 5 June 2025; 42 graduates
Autumn 2025 cohort 3 September - 3 November 2025; 28 graduates
Volume 500 academic hours / 16.5 ECTS credits
Six sequential modules

Context of internally displaced persons in the region (as of 2026)

As of January 2026, Kyiv remains one of the principal hubs for internally displaced persons
in Ukraine (Ministry of Social Policy of Ukraine, 2025; International Organization for
Migration, 2025, 2026; Ministry for Communities and Territories Development of Ukraine,
2025; UNHCR, 2025c¢). As the capital and the country's largest economic and educational
centre, it plays a dual role offering temporary refuge while also providing a platform for
the longer-term socio-economic integration of IDPs. According to local authorities and
humanitarian organisations, a large share of the IDPs in Kyiv are of working age and
hold higher or professional pre-higher education, including specialists in economics,
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management, education, engineering, IT and the social sector (Ministry of Social Policy of
Ukraine, 2025). Many, however, have lost stable sources of income or are employed below
their qualification level, because their competencies do not match the evolving demands
of the capital’s labour market.

The Kyiv labour market in 2025-2026 is marked by high competition and a growing
premium on digital skills, managerial flexibility, entrepreneurial thinking and the capacity
to adapt quickly (Ministry of Social Policy of Ukraine, 2025; International Organization for
Migration, 2025, 2026; Ministry for Communities and Territories Development of Ukraine,
2025; UNHCR, 2025c). For IDPs this creates both opportunities and additional barriers due
to outdated digital competencies, limited professional networks and the psychological
exhaustion of displacement. Social integration is further complicated by the high cost
of living, scarce affordable housing, and the need to combine retraining with caregiving.
At the same time, Kyiv's dense concentration of universities, research institutions, civil-
society organisations and businesses generates strong demand for professionals able
to contribute to the digital economy, public administration, social entrepreneurship and
recovery efforts. In this setting, IDPs are increasingly viewed not only as beneficiaries of
assistance but as carriers of human and intellectual capital, and university-NGO-employer
retraining programmes serve as a key mechanism for bridging the gap between their
existing skills and the needs of the city's economy.

Programme design and implementation

Target group

The spring 2025 cohort produced 42 graduates, of whom 35 (83.3%) were women and 7
(16.7%) men, aged roughly 20-50; about 85% already held a bachelor's degree or higher
across diverse fields engineering, economics, food technologies, medicine, psychology and
others, while the remainder had incomplete higher or college-level education. The autumn
2025 cohort comprised 28 graduates and showed a noticeably wider age range, from 18
to over 55, with rising interest among both younger (18-25) and older (55+) participants;
the great majority again held higher-education diplomas. The autumn cohort was also
strongly weighted towards the most war-affected regions: 39% of participants originated
from Luhansk region, 29% from Donetsk and 17% from Zaporizhzhia, with Dnipropetrovsk,
Mykolaiv and Kherson each contributing 5%, which evidenced strong interest among IDPs
from the east and south. Although coordinated from Kyiv, the programme’s hybrid format
allowed it to reach IDPs hosted across many regions of Ukraine.

Delivery and structure

The programme was delivered in a blended format, with participants free to attend on-
site or online according to their circumstances. This flexibility proved decisive for IDPs
dispersed across the country. Face-to-face classes were combined with live online
participation, supported by digital platforms for real-time interaction and shared materials,
while dedicated group chat on social media sustained peer interaction, mutual support and
a sense of community beyond scheduled sessions. The curriculum is a micro-credential
distributed evenly across six modules: Organisational and Management Foundations of
Digital Business; Business Plan and Business Model; Financial Accounting and Taxation;
Financial Management in Business; Digital Finance; and Leadership in Business.
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Educational component

Module 1. Module 2. Module 3. Module 4. Module 5. Digital | Module 6.
Organisational Business Plan & Financial Financial Finance Leadership in
& Management Business Model Accounting & Management in Business
Foundations of Taxation Business
Digital Business
Fundamentals of Business idea Accounting Budgeting, FinTech solutions, | Leadership
digital business development, principles, financial | financial planning, | digital payments, | skills, team
management, business reporting, taxation | cash flow online banking, management,
organisational modelling, value system, legal management, financial communication,
structures, proposition, requirements for investment technologies, decision-making,
business business planning, | businesses. decisions, financial | cybersecurity personal and
processes, digital | entrepreneurship. sustainability. basics. professional
transformation. development.
Psychological Legal Employment
Psychological Training Sessions Legal Training Sessions Business Training Sessions
(Group activities aimed at (Information on legal rights,
strengthening emotional employment regulations, SMM Training Sessions
resilience, stress management, entrepreneurship registration,
and social adaptation) and support mechanisms for Al Training Sessions

IDPs.)

Training Delivered by a First-Cohort Graduate

Mediation Webinar (Introduction Meetings with the Kyiv Employment Service
to conflict resolution and effective
communication techniques) Meeting with the Employment Service: "Made in

Ukraine" Business Consulting Programme

Figure 4.5.1. Structure of educational components and trainings in Kyiv

Learning was strongly practice-oriented with around 60% practical (case studies, applied
tasks, teamwork and project work) against 40% theory. Assessment was continuous
and competency-based, relying on online tests, practical tasks and a team project-based
final rather than summative examinations alone. Pre-recorded lectures, produced with
equipment funded through the TURBO project, freed synchronous sessions for discussion
and project work and let participants revisit content at their own pace.

Partners involved

The core of delivery was the academic staff of the Faculty of Economics, drawn from several
departments so that the programme could call on a broad spectrum of economic and
management expertise. A practical perspective was added by guest lecturers from the Diia.
Business KNU Centre, who contributed real-world business cases, applied digital tools and
insight into managing risk in a digital environment, and by entrepreneurs, employers and
Faculty alumni who shared first-hand experience of entrepreneurship, hiring requirements,
access to finance and professional development.

The partner NGO, the Foundation for Entrepreneurship Development and Business
Ideas Implementation complemented the programme by organising additional activities
for participants according to its own schedule and thematic plan and reinforcing the
programme’s social and adaptive dimension.
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Institutional reflection

The team attributes much of the programme’s success to a careful, needs-based
identification of what IDPs actually require in the Kyiv labour market, and to a logically
sequenced, stackable modular structure that supports cumulative learning. The design drew
on the experience shared by the Norwegian and Polish partners, while an interdisciplinary
teaching team, drawn from several economics departments and reinforced by guest
practitioners from the Diia.Business KNU Centre, balanced theory with practice. As at every
partner site, the team used the audio-visual equipment provided through the project to
pre-record lectures; here this was put to particular effect, freeing synchronous sessions
for discussion and project work, letting participants revisit material at their own pace, and
keeping lectures concise and focused.

The principal challenge in both cohorts was the heterogeneity of the participant group (in
prior education, professional background, digital literacy, learning pace and expectations)
which made a single uniform pathway difficult to pitch well for everyone and risked
calibrating the programme to a higher-competency subgroup rather than to all. A second,
more specific difficulty was coordination with the partner NGO, as the schedules were
developed in parallel, some topics for practical trainings overlapped.

The team overcame the first by keeping delivery deliberately mixed, including lectures,
workshops, case studies, project-based and individual work with close small-group support,
and by monitoring progress continuously through Google Classroom, Google Forms and
informal feedback, revising the general-competencies block and inviting additional guest
speakers where participants’ needs demanded. The overlap with the NGO was resolved
by adjusting emphasis and sequencing to remove redundancy without losing learning
outcomes. The experience hardened into lessons for future work which is to better align
university and non-academic plans by an NGO in advance and introduce a diagnostic pre-
assessment of applicants’ baseline competencies so that foundational and advanced
learners can be differentiated from the outset.

Planned improvements for the next cycle

Future cycles will place greater emphasis on the soft skills most relevant to employability,
entrepreneurshipandsocialintegration (communication, teamwork, leadership, adaptability,
problem-solving and resilience) to complement technical and business content.

The practical component on business development will be expanded, with particular
attention to grant-application skills, identifying funding opportunities, structuring project
ideas, drafting proposals, budgeting, and pitching to donors or investors, all especially
valuable for IDPs seeking to launch or restore entrepreneurial activity.

The team also intends to refine modular content and learning pathways on the basis of
participant feedback and diagnostic assessment, enabling clearer differentiation between
foundational and advanced needs, alongside strengthened career support, mentorship
from business partners and alumni, and deeper cross-university collaboration to harmonise
best practice and quality standards.
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Sustainability and continuation plans

Sustainability can be implemented as a part of institutional integration, when the course
is included in the list of elective disciplines for third-year undergraduate students at the
Faculty of Economics, guaranteeing continued academic delivery and institutional support.

Beyond degree education, the programme has strong potential as a lifelong-learning
initiative, as a paid professional-development and upskilling version may be offered through
the university's Institute of Postgraduate Education, and a non-formal version through the
Diia.Business KNU platform, broadening outreach to entrepreneurs, start-ups and socially
vulnerable groups.

Continued support from EU (such as future Erasmus+ CBHE calls) or other funding agencies
as well as co-financing from and co-design with employers are expected to underpin
financial sustainability.

Taken together, integration into formal curricula, paid continuing-education formats and
non-formal delivery create a diversified and resilient model for the programme’s long-term
continuation and scaling.

Visual model of the programme

Taras Shevchenko National University of Kyiv (Faculty of Economics) co-delivered a micro-
credential programme with the Diia.Business KNU Centre, entrepreneurs and employers,
and a partner NGO providing complementary activities (Figure 4.5).

Participants enter through recruitment, registration and selection (interviews and testing),
with a planned diagnostic pre-assessment of baseline competencies conducted by a
partner NGO. They then complete six sequential, two-ECTS modules: ECT Organisational
& Management Foundations of Digital Business, EC2 Business Plan & Business Model,
EC3 Financial Accounting & Taxation, EC4 Financial Management in Business, EC5 Digital
Finance, and EC6 Leadership in Business.

( CO-DELIVERY & APPLIED PRACTICE

Faculty of Economics (depts.) Diia.Business KNU Centre Entrepreneurs, employers, alumni Partner NGO — extra activities

SIX SEQUENTIAL MODULES (EC1-EC6) OUTCOME
R E | EC1-2ECTS | EC2- 2 ECTS | EC3-2ECTS Teamproject (applicd)
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A\ LA 20N, J/ Presentation & peer review

final session — fi
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Digital Finance = Leadership in Business
in Business

Micro-credential certificate

\ P SN J
CONTINUOUS, COMPETENCY-BASED QUALITY ASSURANCE
Telegram group chats Google Classroom Google Forms (surveys) In-class feedback

Blended delivery (on-site + online) - pre-recorded lectures for self-paced study - =60% practical / 40% theory

Figure 4.5.2. Aggregated programme model, KNU (both 2025 semesters)
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The programme culminates in an applied team project and a final presentation with peer
review, leading to an ECTS-recognised micro-credential certificate. Delivery is blended (on-
site and online) with pre-recorded lectures for self-paced study, roughly 60% practical and
40% theory, and continuous competency-based quality assurance through Telegram group
chats, Google Classroom, Google Forms surveys, and in-class feedback.

4.6 Vinnytsia National Technical University (Vinnytsia)

Distinctive contribution. Vinnytsia has shown a new side of educational resilience -
infrastructural. Rather than only adapting content, the partners rebuilt the physical and
energy basis for uninterrupted learning. This included generators for power supplies, solar
panels, Starlink terminals, Wi-Fi equipped shelters, and a mobile learning hub able to run
for up to eight hours off-grid, alongside inclusive facilities such as ramps, an adjustable-
desk classroom and a supervised children’s corner. It also worked with the highest level of
gender asymmetry in the consortium.

Institutional overview

Vinnytsia National Technical University (VNTU) delivered the micro-credential programme
"Social Entrepreneurship and Information Technologies in Business” implemented across
two semestersin 2025in partnership with the Centre for Social Adaptation and Development
"European Initiative” and a wider network of partner NGOs. The spring cohort ran from 20
March to 25 June 2025 (with the final class on 25 June and graduation on 26 June) and
graduated 25 participants, while the autumn cohort ran from 25 August to 15 November
2025 and also graduated 25 participants. In both semesters, the programme comprised
500 academic hours organised into five modules, with approximately 60% of time devoted
to practical work and 40% to lectures.

University Vinnytsia National Technical University (VNTU)
Region / city Vinnytsia
Partner NGO Centre for Social Adaptation and Development "European Initiative” (lead); "I am Mariupol”;

IDP Centre; "Bakhmut District Unites”; with Vinnytsia City Council and the Regional Military
Administration

Programme Social Entrepreneurship and Information Technologies in Business
Spring 2025 cohort 20 March - 25 June 2025; 25 graduates

Autumn 2025 cohort 25 August - 15 November 2025; 25 graduates

Volume 500 academic hours / 16.5 ECTS credits

Five sequenced modules

Context of internally displaced persons in the region (as of 2026)

Vinnytsia region is one of Ukraine's key host regions for IDPs. According to the Vinnytsia
Regional Military Administration, Department of Social and Youth Policy, (2026), as
of the end of December 2025, 143,193 IDPs were registered there, placing the region
twelfth nationwide; official figures remained stable throughout 2025 (142,833 in May),
an increase of less than 0.25% over the year, although weekly net inflows from areas of
active hostilities still amount to 100-200 persons. The demographic profile shows marked
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gender asymmetry: women account for around 62%, children for approximately 25%, and
persons of pensionable age for about 18%, generating persistent demand for childcare
and social services, employment programmes for working-age adults, and support for
vulnerable groups (Vinnytsia Regional Military Administration, 2025). As of June 10, 2026,
according to the Ministry of Social Policy (SE «Information and Computing Centre», n.d.),
the number of registered IDPs in the oblast was 143,289.

Accordingtoaregional survey conductedin 2025 (Vinnytsia Regional Military Administration,
Department of Social and Youth Policy, 2025), only 44% of IDPs consider themselves fully
integrated into host communities, 42% report partial integration, and 14% remain socially
isolated. Housing conditions are predominantly unstable. 76% rent accommodation, 20%
live in temporary housing, and only 4% own property. This means it significantly constrains
participation in the labour market, particularly in skilled employment and entrepreneurship,
where stable housing, local social networks, and knowledge of the regional economic
context are decisive. A local survey of 150 adult IDPs in the Khmilnyk community identified
a shortage of financial resources as the most common problem, forcing respondents to
restrict spending on food, clothing and medicines (Legal Development Network, 2025).

Labour-market projections by the Ministry of Economy of Ukraine for 2025-2030 indicate
that labour demand (+10%) will outpace supply (+7%), with the most acute shortages
in agriculture and industry, implying, for an agro-industrial region such as Vinnytsia, a
long-term structural personnel deficit precisely in sectors where IDPs could be employed
following training (Ministry of Economy, Environment and Agriculture of Ukraine, 2025).
In 2025, some 20,500 vacancies were submitted to the Vinnytsia Regional Employment
Centre (2026), of which only around 16,000 were filled, with the highest demand in
trade, agriculture, education, manufacturing and healthcare. This context underscores
the relevance of practice-oriented, flexibly delivered retraining that integrates digital and
entrepreneurial competencies with realistic employment opportunities.

Programme design and implementation

Target group

The spring 2025 cohort was demographically diverse, ranging from the youngest
participant, aged 20, to the oldest, aged 51. Women formed the majority, with three men
in the group; all participants held at least a bachelor's degree, and several held two or
more degrees, indicating a high educational baseline. Participants came from war-affected
regions (Donetsk (11), Luhansk (5), Kharkiv (5) and Kherson (4)) and from varied disciplinary
backgrounds, such as: technical (13), economic/business (5), pedagogical (3), medical (2)
and legal (2). The group also included three military personnel (one of persons who were
women) and two people with disabilities, reflecting the programme’'s inclusive approach.

The autumn 2025 cohort comprised 25 participants (22 women and 3 men) with a broad
age range: 2 aged 19-30, 8 aged 31-40, 13 aged 41-50, and 2 over 50. Participants came
primarily from eastern and southern Ukraine: Donetsk (12), Kharkiv (9), Kherson (2), Luhansk
(1) and Sumy (1). Their educational backgrounds were again multidisciplinary (technical (9),
pedagogical (5), economic (5), legal (2), philological (2), medical (1) and social/humanities

(1).
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Delivery and structure

In both semesters, the programme was delivered in a hybrid format, combining distance-
learning classes (lectures, seminars, and consultations via Zoom, Microsoft Teams, and
Google Meet) with in-person classroom sessions for discussion, teamwork, and practical
assignments. Delivery was organised on VNTU's electronic information environment, the
JetlQ platform (jetig.vntu.edu.ua), a microservice-based system in which each participant
has a personal account providing structured access to lecture notes, multimedia resources
and practical assignments in both synchronous and asynchronous modes, together with
self-monitoring tools, gamification elements and a communication module enabling
interaction with instructors and peers. This environment supported personalised guidance,
progress tracking and an inclusive learning experience for participants from diverse regions
and backgrounds, including those with special needs.

The course totalled 500 academic hours across five modules, each comprising 60 offline
and 40 online hours, with approximately 60% of time devoted to practical work and 40%
to lectures. The thematic structure was logically sequenced, interdisciplinary and practice-
oriented:

Module 1: Business creation and legal foundations providing introduction to
entrepreneurship, formation of business behaviour, the essence and directions of
social entrepreneurship, and the business idea and business plan.

Module 2: Business administration / management focusing on financing of
entrepreneurial activity, taxation, and accounting and reporting.

Module 3: Management technologies and project activities that outlined the
fundamentals of management, human-resource management, and project
management.

Module 4: Digital office of the entrepreneur giving basic knowledge in marketing and
SMM, IT and Al, and internet technologies in business.

Module 5: Development of the entrepreneur's personal competencies focused
on external and internal business communication, personal branding, career and
professional development, and the psychology of personal growth.

Following an analysis of the spring semester, the content was confirmed to be aligned with
the programme’s objectives and current labour market needs, so the structure and sequence
of modules were kept unchanged in the autumn. At the same time, in cooperation with the
lead NGO, the practical component was strengthened by increasing the number of study
visits to local enterprises and introducing optional intensive English-language classes for
entrepreneurs.
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Figure 4.6.1. Structure of educational components and trainings in Vinnytsia

Quality assurance relied on a continuous, digitally supported feedback system. Input and
output questionnaires administered through JetlQ assessed participants’ prior knowledge,
expectations, andlearning needs at the outset, and their competencies gained, satisfaction,
and the practical value of the training at the end, using a mix of structured and open-ended
questions with automated collection, storage, and analytics. Two further short surveys
addressed the calibration of the training load and participation in extracurricular activities
(company tours, expert meetings, and supplementary workshops, with three company
visits, four expert sessions, and two additional workshops delivered in the spring semester
in response to expressed interests). In the autumn semester, a dedicated WhatsApp group
provided continuous communication and support.

Partners involved

Although initially planned to work with a single partner NGO, during the spring 2025,
the Centre for Social Adaptation and Development “European Initiative” expanded its
partnership framework to enhance effectiveness and broaden outreach to IDPs. The
resulting multi-stakeholder network combined civil-society, business and public-sector
partners.

«  Partner NGOs is the Centre for Social Adaptation and Development "European
Initiative” (lead), together with “Bakhmut District Unites,” “I am Mariupol” and
IDP organisations, contributed specialised experience in working with displaced
persons, enabling more accurate identification of participants’ needs, more targeted
activities, more efficient use of resources and stronger participant engagement.

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE

75



76

« Local businesses and institutions included Promavtomatika-Vinnytsia (industrial
automation and management), the Grinkul Plant (operational management, quality
control and supply chains), the Rebernia Vinnytsia restaurant (small-business
management, customer service and marketing in hospitality), the Tourism Office of
theVinnytsia City Council (localtourism developmentand public-private partnership),
and the Vinnytsia Innovation and Technology Park “Crystal” (innovation, start-ups
and technology commercialisation). Cooperation took the form of excursions and
meetings with company leaders, allowing participants to observe real workflows,
conduct interviews, and explore the role of each business in building their own
ventures. In the autumn semester, participants also visited the Vinnytsia IT Cluster
and social enterprises run by entrepreneurs who had themselves experienced
displacement.

+ Local authorities, including the Vinnytsia City Council and the Regional Military
Administration, working with the Tourism Office, organised training sessions,
introductory tours of the Vinnytsia community and courses for future guides and
tourism entrepreneurs, and engaged participants in preparing thematic exhibitions
and fairs.

Institutional reflection

The blended learning format was consistently identified as the programme’s most effective
feature, giving displaced participants the flexibility to combine study with work, job-
searching and family responsibilities, to continue learning remotely during air-raid alarms,
and to revisit materials asynchronously. The combination of interactive workshops, group
discussions, and hands-on exercises in offline sessions fostered collaboration, peerlearning,
and immediate feedback, while multimedia resources, quizzes, and surveys within JetlQ
enhanced engagement and self-assessment.

Psychological trainings and one-to-one consultations with project teachers were strongly
motivating for participants, and the decision to hold classes in the evening and, in the
autumn, on weekends was particularly valued, since about 60% of participants were
employed. Excursions and meetings with entrepreneurs, including those who had rebuilt
businesses after displacement, acted as a "live textbook,” raised participants’ spirits and
improved the social climate of the group; the autumn semester also saw the emergence
of a genuine support community, the introduction of demanded English-language courses
(rated highly by 85% of participants) and Al skills for automating business processes, and
access to psychological services supported by trauma-informed training for instructors.

The principal challenges stemmed from the wartime context. Training took place amid air-
raid alarms, systematic power outages caused by attacks on energy infrastructure, and a
high level of tension and at times low motivation; participants varied widely in professional
competence, education and business experience; and male participation was low, which
limited diversity of perspectives. The autumn semester further highlighted the traumatic
experiences of participants recently evacuated from occupied or frontline territories
(withdrawal, difficulty concentrating, anxiety reactions and psychosomatic absences) and
the financial difficulties of many IDPs, some of whom could not afford transport to the
university or reliable internet access.
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The institution adapted continuously based on feedback gathered at weekly meetings
with the project team and participants, as well as after each module. Decisions on format
and scheduling were taken jointly in response to the security situation, and practical
recommendations from business partners were used to make learning more applied. In
the autumn semester VNTU modernised its inclusive infrastructure (additional ramps, a
specialised classroom with adjustable desks and sound amplification, and a supervised
children's corner), expanded its network of employer partners through new memoranda
giving graduates priority consideration, and strengthened technological resilience by
purchasing generators and uninterruptible power supplies, installing solar panels, obtaining
Starlink terminals, equipping shelters with Wi-Fi, and creating a mobile learning hub able
to operate for up to eight hours without external power. A key lesson from the spring cycle
was the need to differentiate teaching by participants’ level of preparation, which informed
the autumn design, including entry diagnostics to segment participants and a mandatory
psychological “zero module.”

Planned improvements for the next cycle

Drawing on both semesters and on analysis of the regional labour market, the team
identified improvements organised around flexibility, multiple pathways and sector-specific
competencies:

— Differentiated and practice-oriented delivery. Conduct practical sessions at partner
enterprises in the sectors of highest labour demand and differentiate the learning
path by participants’ level of preparation (a Basic Level group with an introductory
"Introduction to the profession” course, and an Advanced Level group focused on
applied topics, real cases and individual consultations).

— Strengthened English-language and Al components. Expand basic English-language
competence adapted to social entrepreneurship and digital communication,
developed jointly with experienced NGOs, and introduce a dedicated module on
the use of artificial-intelligence tools (generative systems, chatbots and digital
assistants) in everyday business work, taught by trained university staff.

— Digital products for wider reach. Develop a distance course based on the micro-
credential programme for hybrid delivery on university and local-government
platformsand create an electronic guide for IDPs (with an optionalinteractive course)
presenting regional sectoral employment and entrepreneurship opportunities.

— Employer-aligned design and elective offerings. Involve partner enterprises in
preparing learning outcomes aligned with labour-market competency requirements
and develop elective courses for IDP students addressing key regional employment
sectors, alongside a professional-development programme for IDP lecturers.

— Refined recruitment and mandatory psychological onboarding. Conduct entry
diagnostics segmenting participants by entrepreneurial experience, digital skills,
employment readiness, English proficiency and resource profile (including childcare
needs and housing), and establish a mandatory psychological “zero module”
addressing trauma, motivation, career orientation and entrepreneurial mindset,
drawing on success stories of IDP entrepreneurs.
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Sustainability and continuation plans

VNTU plans to continue the initiative through centred on institutional integration, expanded
partnerships and the active search for new funding, pursuing three objectives: (1) ensuring
sustainable retraining opportunities for IDPs; (2) strengthening the university's role as a
regional centre for social and economic integration; and (3) developing an ecosystem that
combines education, entrepreneurship and labour-market integration.

. Institutionalisation within the university. Incorporate selected modules into the
university’'s micro-credential and continuing-education provision, use the existing JetlQ
and hybrid-learning infrastructure to minimise additional costs, engage faculty within their
regular workload, and embed the programme in university centres for entrepreneurship
development, international cooperation and lifelong learning, so that it can function
without dedicated project funding.

«  Low-cost hybrid model. Maintain a flexible hybrid format with increased use of
distance modules and weekend classes, further develop the online micro-credential
course on university platforms, and create self-learning materials and recorded
lectures to reduce teaching costs while preserving accessibility.

-« Stronger local partnerships. Expand cooperation with NGOs working with IDPs,
local and regional authorities, regional enterprises and business associations,
and innovation and start-up ecosystems, drawing partners into expert lectures,
mentoring, study visits, internships and outreach.

+  Entrepreneurial and employment support. Develop further a mentoring network of
entrepreneurs and alumni, organise business-idea pitching events with investors
and local businesses, support participants applying for national small-business and
start-up grants, and create an online guide to employment and entrepreneurship
resources in the Vinnytsia region.

«  New funding and broader target groups. Pursue funding through EU initiatives,
international donors supporting IDPs and post-war recovery, national employment
and retraining programmes, and private-sector partners, while expanding
participation to veterans and demobilised personnel, family members of servicemen
and servicewomen, young people from de-occupied territories, and unemployed
residents seeking retraining.

Visual model of the programme

The model is organised as a four-step process shared between the partner NGO and the
university (see Figure 4.6).
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Step 1 Step 3 Step 4

Informing about the project Retraining and social Completion and

and search for participants adaptation support

1.1 Informing in the media 2.1 Recruitment of 3.1 Enroliment 4.1 Completion of training,
candidates survey of participants

1.2 Work with active public
organizations that support IDPs
2.2 Conducting selection, 3.2 Professional retraining 4.2 Assistance with employment

1.3 Meetings with interviews with candidates and other activities

representatives

of local authorities responsible

for 2.3 Formation of the group 3.3 Psychological support 4.3 Support in creating a business

IDPs
1.4 Involvement of graduates of

the spring 2.4 Survey of selected 3.4 Legal support 4.4 Monitoring / social audit
cohort to search for new participants

participants \ ,
| Y } VNYTU
\ }

NGO “CSAR European Initiative” Y

NGO “CSAR European Initiative”
Figure 4.6.2 Aggregated programme model, VNTU (both 2025 semesters)

In the first step the partners inform and search for potential participants; in the second
they conduct selection; the third and central step delivers retraining and social adaptation
through enrolment, professional retraining, and parallel psychological and legal support;
and the fourth step covers completion and continued support. The model situates the
NGO "European Initiative” (Centre for Social Adaptation and Development) and Vinnytsia
National Technical University in parallel lanes, with the autumn timeline running through
the recruitment phase, the main retraining and adaptation phase and a completion-and-
support phase.

4.7 South Ukrainian National Pedagogical University named after
K. D. Ushynsky (Odesa)

Distinctive contribution. Odesa grounded its programme design in a formal empirical
survey of displaced people (n=422), which found 57% holding higher education and 53%
ready to retrain, yet psycho-emotional stress as the dominant barrier. It delivered the most
online-intensive model (thirteen webinars to a single offline training) and the most modular
curriculum, with nine mandatory and five elective units.

Institutional overview

South Ukrainian National Pedagogical University named after K. D. Ushynsky (SUNPU)
delivered the programme “Business and Technologies: A New Start” for the retraining and
social adaptation across two semesters in 2025 with different civil-society partners. The
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spring cohort ran from 1 March to 14 June 2025 in partnership with the NGO AVLED and
graduated 34 participants, while the autumn cohort ran from 14 June to 11 October 2025 in
partnership with the Public Association "Association for the Development of Professional
and Continuing Education” (Kharkiv) and graduated 33 participants. Both cycles were
delivered in a blended format.

University South Ukrainian National Pedagogical University named after K. D. Ushynsky (SUNPU)
Region / city Odesa
Partner NGO (spring) NGO AVLED
Partner NGO (autumn) "Association for the Development of Professional and Continuing Education”
Programme Business and Technologies: A New Start
Spring 2025 cohort 1March - 14 June 2025; 34 graduates
Autumn 2025 cohort 14 June - 11 October 2025; 33 graduates
Format 500 academic hours / 16.5 ECTS credits
Sequenced nine mandatory and five elective modules

Context of internally displaced persons in the region (as of 2026)

Odesa has been among leading regions for the reception and long-term integration of IDPs.
As of January-February 2026 the region had over 223,000 registered IDPs, sustaining steady
demand for social support, employment services and practice-oriented adult education
(Slovo i Dilo, 2026).

Empirical research conducted in Odesa region (a sample of n=422, aged 18-67) shows
that the IDP profile is predominantly of working age, making investment in retraining and
competence development particularly worthwhile. The most represented age groups were
21-40 (43.1%) and 41-60 (40.8%), and the educational potential of the sample was high,
with 57.1% of respondents holding higher education. At the same time, integration barriers
remain complex. Among major difficulties the psycho-emotional dimension dominates
stress and anxiety (28.9%) followed by housing problems (23.3%) and employment
problems (13.7%). "Personal” barriers were mentioned as emotional-psychological
difficulties (25.4%), a sense of social isolation (21.1%) and reduced motivation and faith in
the future (17.5%). Despite this, readiness for change was significant. 53.1% of respondents
declared their readiness to acquire a new profession (Ostra, 2025).

Programme design and implementation

Target group

The spring 2025 target group consisted mainly of young and middle-aged adults, most
commonly in the 20-45 age range, and was strongly female (88% women, 12% men).
The level of higher education was high. 92% had completed higher education (bachelor’s
and/or master's degrees) and 8% had incomplete higher education, often interrupted by
displacement. All participants were IDPs, many combining study with family responsibilities
or employment, and their principal motivations were improving employability, rebuilding
psychologicalresilience and reintegratingintolocal socialand economiclife. Therecruitment
for autumn 2025 maintained a high level of interest with 44 applications. A selection
mechanism (interviews and testing) was applied before the start of training, which resulted
in 33 motivated participants successfully finished the programme and received certificates.
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Delivery and structure

The spring 2025 programme was delivered in a blended format combining online
modules and video lessons to enable flexible individual educational workloads with in-
person sessions, field visits and group workshops. It made extensive use of interactive
masterclasses and project work, including role-playing activities simulating real-life
and business situations and the development of practical IT products such as start-up
websites, digital business presentations and visual-branding components. The curriculum
was modular and sequenced, moving from psychological stabilisation towards practical
business and technological skills, and included modules on resilience building, self-
organisation, emotional self-regulation, entrepreneurship, digital technologies, artificial
intelligence and 3D modelling. Practical activities were emphasised, accounting on average
for approximately 70% of learning time against around 30% for theoretical content.

During autumn, the program was delivered in a blended format comprising 13 webinars and
one offline training. The autumn curriculum included 9 mandatory and 5 elective modules
(with participants choosing two electives). Following analysis of the spring results, several
changes were introduced. For example, the module "Communication and Social Interaction
Skills” was reduced from 60 to 30 hours; a module "Human Resources and Motivational
Management” (30 hours) was made as a separated one; and a new module "Al Tools in the
Professional Activities of a Modern Entrepreneur” (30 hours) was added. These updates
oriented towards greater applicability and alignment with digital transformation. Group
work was also strengthened, with participants able to work in teams on business plans
within the “Fundamentals of Entrepreneurship” component.

Educational component (mandatory)

Module 1. Modern Module 2. Module 3. Personal Module 4. Conflict Module 5.
digitalisation tools Personal potential resilience in extreme | coaching and Communication and
development and crisis situations mediation social interaction skills
technologies
Digital tools; Self-organisation; Crisis and extreme Conflict coaching; Social communication;
presentations; audio/ | time management; situations; resilience; mediation; mediator communication
video content; emotional self- stress management; communication; active | models; emotional
online surveys; Web regulation; personal resource state; self- listening; empathy; intelligence;
2.0; cloud services; efficiency; professional | help; psychological neutrality; conflict psychological
workflow automation. | growth. recovery; adaptation resolution practice. barriers; intercultural
potential. communication;
successful social
interaction.
Module 6. Start-up Module 7. Basics of Module 8. Personnel and Module 9. Al tools in the
Organisation Entrepreneurship motivational management professional activities of a
modern entrepreneur
Start-up creation and Entrepreneurial activity; Soft skills; team building; Alin business; knowledge-
management; business legal registration; financial leadership; team roles; based systems; logical
models; Canvas model; planning; risk management; motivation; responsibility; inference; neural networks;
start-up marketing; SMM; risk | business idea; business plan; | self-presentation. generative Al; prompt
management strategic management. engineering; business
analytics.
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Educational component (elective)

Module 1. Soft Skills of
a Social Entrepreneur

Module 2. 3D interior
modelling

Module 3. Modern
digital technologies
and artificial
intelligence

Module 4. Self-
organisation and
emotional self-
regulation

Module 5. Private and
public law

Soft skills; teamwork;
team roles; leadership;
self-presentation;
responsibility; effective
cooperation.

3D modelling; interior
design; architectural
drawings; 3D objects;
materials and textures;
lighting and camera
settings.

Al'in business;
knowledge-

based systems;
logical inference;
neural networks;
generative Al; prompt
engineering; business
analytics.

Self-organisation;

time management;
personal efficiency;
emotional self-
regulation; professional
productivity; stress
control.

Private and public
law; legal rights and
obligations; civil
relations; public
administration;
entrepreneurship
regulation; legal
responsibility.

Psychological

Legal

Employment

Social adaptation of IDPs: approaches
and overcoming challenges

Social security of internally displaced
persons

entrepreneurship

Key skills for a successful career and

Emotional intelligence of an
entrepreneur in action

Crisis situations, trauma and mental
health management

Legal framework for IDP status and
social protection

Digital skills for life and business

employment

Effective CV as a step towards successful

Social adaptation in life
transformations: a guide for IDPs in
Ukraine

Ways of conducting commercial
activity in the IT sector: private
entrepreneur, taxation and forms of

IDPs

Family business: features and prospects for

employment "
Grant opportunities for IDPs to develop

business and social initiatives

Figure 4.7.1. Structure of educational components and trainings in Odesa

Quality assurance combined quantitative monitoring of participation and completion
with qualitative feedback. In the spring cycle the university used a continuous monitoring
system based on regular participant surveys and questionnaires at key stages (notably
at the end of each module and at the conclusion of training), ongoing feedback through
direct communication with module coordinators, and analysis of engagement levels
(involvement in online and offline activities, assignment completion and participation
in group work); collected feedback led to local improvements during delivery, such as
incorporating additional real-life examples, clarifying digital terminology and adjusting
deadlines for participants with limited internet access. For the autumn cycle the university
reported consistently high satisfaction and technical-support ratings and the absence of
critical technical failures, with the qualitative component yielding recommendations for
greater interactivity and broader thematic coverage.

Partners involved

The programme was delivered in partnership between the university and specialised civil-
society organisations. In the spring semester, local businesses and start-up community
members contributed actively through sharing real business challenges for case analysis,
mentoring participants during group project work, and giving feedback on digital products
such as websites and presentations, including a case on launching a local e-commerce
platform and panel discussions on entrepreneurship and digital marketing.

Local authorities and community initiatives were engaged indirectly through dissemination

Project: 101129315-TURBO-Erasmus-EDU-2023-CBHE



of programme information, support in identifying potential participants and promotion of
the final programme results. In addition, the interaction with labour-market institutions
(regional and city employment centres) was maintained. The further cooperation was done
with employers and business communities through guest lectures, start-up mentoring
and internships.

Institutional reflection

Several elements worked well across both cycles. The reproducibility and stability of the
model between the spring and autumn cycles was confirmed through sustained demand,
effective selection, high completion rate and consistently positive evaluations from the
participants. The practice-oriented character of the content (particularly work on business
plans) raised engagement, and the blended format provided the flexibility that IDPs with
work, caregiving or relocation responsibilities require. The programme also delivered a
combined effect of developing professional competencies while supporting social and
psychological adaptation, which has proven critical given the dominance of psycho-
emotional barriers that IDP experience. Aresponsive teaching team, accessible and relevant
content, and peer learning in diverse teams further reinforced both skills development and
social cohesion.

The mainchallengesreflected the complexbarrierstointegration of IDPs. Psycho-emotional
strain, housing instability, employment problems and time conflicts between work and
study. In the spring semester the university also noted periodic power outages disrupting
both offline sessions and online access, complex logistics for participants living on the
outskirts or in temporary shelters, varying levels of digital literacy requiring additional one-
to-one support, and limited access to personal devices. Systemic constraints on scaling
also persist as the need for stable digital infrastructure, the alignment of short learning
outcomes with recognition mechanisms, and the cross-sectoral coordination of education,
labour and social-protection policies.

The team relied on the participants’ feedback through both content and organisational
changes. In the spring cycle it integrated additional real-life cases, expanded explanations
of technical terminology in more accessible language, and individually adapted assignment
deadlines for participants affected by power cuts and unstable internet, while making
some modules mobile-friendly and available asynchronously to address limited device
access. For the autumn cycle it revised the curriculum and confirmed the appropriateness
of the blended format for an adult audience combining study with other responsibilities.
The main lessons drawn were that flexibility, and multiple delivery modes are essential for
vulnerable groups, that continuous communication keeps the programme relevant, that
technical resilience must be planned for, and that community-building strengthens social
ties and emotional resilience alongside technical skills.

Planned improvements for the next cycle

Building on both semester, the university identified the following improvements:

— Introduce mini-workshops for the practical study of adaptation, employment
and self-employment, and systematically strengthen interactivity through short
surveys, group exercises and facilitated discussions.
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— Broaden the thematic coverage to include topics such as the adaptation of children
and adaptation after job loss.

— Continue updating digital materials, cases and video lectures to improve the
reproducibility of the programme.

— Establish a dedicated Alumni Club for IDP participants, an expanded mentorship
component, and group-coaching sessions at key transition points, to sustain
community, motivation and psychological support beyond the core training.

Sustainability and continuation plans

The university plans to move towards aninstitutionalised model based on regularenrolment,
the integration of individual modules into other educational products, mechanisms for the
recognition and transfer of ECTS credits, and the creation of a permanent coordination
centre for IDP support.

Scaling and content. Expand the online components, grow the portfolio of elective
modules (including Al, social entrepreneurship and digital marketing), accumulate
materials in a repository, and prepare academically validated methodological
products.

Partnerships. Deepen cooperation with the civic sector and employment centres
and engage employers and business communities in mentoring, guest lectures and
internships, as a condition of sustainability.

Financial model. Pursue a mixed model (grants, partner programmes and partial co-
payment for selected modules), complemented by short, certified courses and cost
optimisation through scaling of online delivery.

«  Long-term impact. Create an alumni community, support initiatives through
mentoring and consulting, and conduct annual monitoring of graduates’ career
trajectories.

Visual model of the programme

The aggregated model visualising the course of the programme is depicted in Figure 4.7.
The model reflects the programme’s overall logic as a progression from psychological
stabilisation and adaptation, through the development of digital, managerial and
entrepreneurial competencies, to applied outputs such as business plans and digital
products, delivered in a blended format and co-delivered by the university and its partner
NGO.
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Figure 4.7.2. Aggregated programme model, SUNPU (both 2025 semesters)
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5. LESSONS LEARNT

Thisfinal section distils what the report'stwo strands: the three-country comparison (Section
3) and the seven Ukrainian pilots (Section 4), which together teach about retraining and
social adaptation of displaced people through micro-credentials. The lessons are grouped
by the actors able to act on them. The Ukrainian universities and NGOs that delivered the
pilots, the international partnerships that supported them, and the national and European
policymakers who set the rules. The section closes with the transferable results, which can
be valuable for dissemination of knowledge on refugee and adult education for Europe.

5.1 Lessons for Ukrainian universities and NGOs

The pilots offer a set of lessons that hold across different regional contexts, from frontline
Chernihiv to comparatively secure Chernivtsi.

The partnership is necessary, and the division of labour must be deliberate. The seven
universities converged on a common design (a 500-hour pr 16-17 ECTS, certificate-bearing
micro-credential co-delivered by a university and atleast one civil-society partner) and totally
produced 434 graduates across the two 2025 semesters. The lesson is that effectiveness
of the programme depends on an allocation of roles, which creates synergetic effect.
NGOs lead recruitment, trust-building, group-bonding and psychosocial support, while
universities provide professional teaching, academic content and certification.

Psychosocial and legal support is a precondition for learning. Wherever partners
front-loaded stabilisation, professional learning improved: Chernihiv re-sequenced its
programme to begin with resilience and emotional-stabilisation training; Vinnytsia made
a psychological “zero module” mandatory; and Ternopil combined individual counselling
and animal-assisted therapy with legal advice. Designing trauma-informed support into
the programme, rather than appending it, is what helped a vulnerable group of displaced
learners to engage.

Design for adult learners and for flexibility. The majority of participants were working age,
highly educated women combining study with caregiving, employment and unstable
housing. Andragogical, co-learning approaches; hybrid or fully online delivery with recorded
materials; and evening or weekend scheduling were decisive for retention. Demand also had
to be built, as several partners recruited nationwide through NGO channels and selected
on motivation, and the autumn cohorts generally improved on the spring once recruitment
and diagnostics were strengthened.

Protect the team. Partners operating under blackouts and air-raid alerts learned that burnout
prevention is a delivery condition. Chernihiv built “rest days” and “information-detox days”
into the schedule and rotated support. Sustaining 24/7 mentoring without safeguards
exhausts the human resources of both university and NGO.

Build employability and recognition in from the outset. Business plan presentations,
networking, employer and alumni engagement helped to connected courses to
employment or self-employment. Institutionalising the programme through approving it
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through academic councils, embedding modules in continuing education catalogues, and
issuing recognised certificates will ensure the sustained demand for such programmes.

5.2 Lessons for international collaboration

Transfer knowledge and build capacities. The transfer of methodological and micro-
credential expertise from the Norwegian and Polish partners to Ukrainian institutions
established a solid knowledge base for delivering the programmes. Establishment of digital
classes (thanks to the equipment purchased through the project) allowed production and
delivery of high-quality educational materials. International collaboration delivers the most
lasting value when it builds durable institutional capability, including the ability to design
quality-assured short-term educational programmes that meet European standards, rather
than financing a single round of delivery.

Importance of coordination infrastructure. A Ukrainian coordinating NGO the International
Foundation for Social Adaptation supported smooth delivery of the project across all seven
universities gave the consortium the comparability and accountability. Shared templates,
common reporting and cross-university reflection turned seven local pilots into one
comparable body of evidence.

5.3 Policy-level recommendations

The comparison and the pilots point to a small number of high-leverage policy actions, at
national and European level.

Close the recognition gap (Ukraine). The single most consequential step is to give
micro-credentials statutory standing so that short credentials carry portability, employer
recognition and accumulation into formal qualifications rather than resting on institutional
discretion.

Create a durable national funding mechanism (Ukraine). Provision financed through time-
limited donor cycles cannot be the permanent basis for IDP retraining. A national funding
line, together with qualification-centre status for universities, is needed for programmes to
survive donor exit under wartime and post-war fiscal pressure.

Align the national qualifications framework with the European Qualifications Framework
(Ukraine). Alignment makes Ukrainian micro-credentials legible to European employers and
enables credential portability for Ukrainians turning learning into a reconstruction asset.

Embed micro-credentials in existing integration pathways (host countries). The cross-
country lesson is that stand-alone certificates have weak value. The policy task is to
connect short, recognised learning to language acquisition, recognition of prior learning,
psychosocial support and employment services.

Treat recognition of foreign qualifications (host countries). Underemployment is the
dominantinefficiency where labour-market access is fast. Mature recognition infrastructure
is the instrument that most directly converts an educated displaced population into
qualification-matched employment.
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5.4 How Ukrainian practice aligns with and differs from Poland and
Norway

Set against the comparison in Section 3, the Ukrainian pilots demonstrate, in practice, a
model that neither Norway nor Poland has yet institutionalised for displaced learners. A
short, certificate-bearing programme that integrates professional and entrepreneurial
retraining with structured psychosocial and legal support and explicit labour-market
alignment, delivered jointly by universities and NGOs.

The strengths and weaknesses are mirror images of the other two cases. Where Norway
is strongest (a mature system for recognising foreign qualifications), Ukraine is weakest,
lacking a recognition framework for micro-credentials. Where Poland struggles most
(widespread underemployment despite rapid labour-market access), Ukraine's emphasis
on entrepreneurship and qualification-matched retraining offers a partial corrective.

The distinctive Ukrainian contribution is an agile, resilient university-NGO delivery model
sustained under extreme constraint; its central vulnerabilities (the absence of durable
funding and of formal recognition) are precisely the conditions that Norway's public
stability and Poland’s qualifications architecture already supply. The practical implication is
reciprocal learning, so Ukraine can borrow recognition and funding mechanisms, while its
integrated, psychosocially grounded delivery model is itself transferable to host countries
seeking to reduce underemployment.

5.5 Transferable elements for refugee and adult education across
Europe

NGO-university synergy. The deliberate pairing of civil society reach, trust and psychosocial
capacity with university curriculum and certification is a transferable design principle for
any system educating displaced or otherwise vulnerable adults, and one that becomes
more, not less, important where public integration capacity is thin.

Flexible micro-credentials. Short, stackable, labour-market-oriented credentials (provided
they are recognised and aligned with local labour market needs) are a scalable instrument
for adult and refugee education generally, beyond the displacement context that prompted
them.

Integrated social-psychological support. Building trauma-informed, wraparound support
into learning rather than alongside it is a transferable principle for vulnerable adult learners
across contexts, and one of the clearest contributions of the Ukrainian pilots to wider
practice.

These elements align with the EU’s approach to micro-credentials and to lifelong learning,
which makes the Ukrainian experience more than a national reconstruction effort. It has
served as areal test of European policy under pressure and a source of grounded practice for
member states facing their own adult-education and integration challenges. Whether the
model can be scaled (nationally in Ukraine and by adaptation elsewhere) will be decided by
the three conditions identified in Section 3, that is: formal recognition of micro-credentials
within qualification frameworks, durable funding that does not depend on individual project
cycles, and institutionalised multi-stakeholder partnerships that survive staff turnover and
political change.
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ANNEXES

Institutional self-assessment template

(to be used for Report 4 Comparative Analysis of Educational Practices
for IDPs Retraining and Social Integration)

Implementation of the IDPs retraining & social adaptation programme

Self-assessment
Spring 2025

1. Institutional overview

Name of university:
Region / city:
Name of partner NGO:
Name of programme:
Semester start-end dates:
Number of participants graduating:
2. Educational programme
Target group description:
Demographics: Age, Gender, previous education, other relevant information
+  Programme design and delivery:

Describe how the program delivery was technically organised (online/blended/in-
person etc)

Describe the flow of the program // structure (sequenced or parallel modules,
number of hours, practical vs. Theoretical ratio etc)

Describe  stakeholder collaboration for program  co-delivery (NGOs, Local
businesses, local authorities, others)

Quality assurance:
What tools/methods were used to collect feedback from participants and assure
quality?
3. Institutional reflection and adaptation
What worked well?
What were the main challenges?
How did the institution adapt based on feedback?
Lessons learned

4. Forward-looking statements

«  Planned improvements for the next cycle
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Institutional self-assessment template

(to be used for Report 4 Comparative Analysis of Educational Practices
for IDPs Retraining and Social Integration)

Implementation of the IDPs retraining & social adaptation programme
Self-assessment
Fall 2025

1. Institutional overview

Name of university:
Region / city:

Name of partner NGO:
Name of programme:
Semester start-end dates:

Number of participants graduating:

Context of IDPs in the region (per Jan 2026)

2. Educational programme

Target group description:
Demographics: Age, Gender, previous education, other relevant information
Programme design and delivery:

Describe how the program delivery was technically organised (online/blended/in-
person etc)

Describe the flow of the program // structure (sequenced or parallel modules,
number of hours, practical vs. Theoretical ratio etc)

Describe  stakeholder collaboration for program  co-delivery (NGOs, Local
businesses, local authorities, others)

Quality assurance:

What tools/methods were used to collect feedback from participants and assure
quality?

3. Institutional reflection and adaptation

What worked well?
What were the main challenges?
How did the institution adapt based on feedback?

Lessons learned

4. Forward-looking statements

Planned improvements for the next cycle

5. Sustainability plans

How this programme will continue? Under what funding/support conditions?
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Focus group interviews
Spring 2025

Universities

Topic Questions

Introduction «  Please describe your role in the program.

Micro-credential program +  How did your institution apply the knowledge gained
during the capacity-building phase to develop the micro-
credentials?

« What has been the institutional response or changes as a
result of this work?

Stakeholder engagementand | - How did you collaborate with NGOs and employers to
program co-delivery ensure the training met labour market needs?

« What worked well or could be improved?

Digital component «  What digital tools/platforms were used in delivery and how
effective were they? Any challenges?

Lessons & recommendations | - What key lessons did your institution learn?

« What could be improved or scaled?

NGOs
Introduction +  Please describe your role in the program.
Program design & delivery +  How did you tailor psychological and employment training
for IDPs?
« Which components were most impactful?
Psychological assistance «Can you share examples of impact from individual/group
support?
+ Any challenges with trauma or deep psychological issues?
Employment training + What training methods were most effective?
- Did you observe changes in confidence or initiative?
Collaboration « How was collaboration with universities/partners handled?
«Any challenges or successes in integration?
Improvement & sustainability | - What would make the training more effective?
« What should be permanently included in future programs?
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Focus group interviews

Fall 2025

Universities (Same Representatives as Spring 2025)
Purpose: Explore institutional learning, changes in program design, and integration since last

semester.

Topic Updated Questions

Introduction

Please remind of your role in the program. How has your role
evolved since last semester?

Micro-credential program -
Evolution

Since last semester, how has your institution refined or expanded
the micro-credential program? What new content or delivery
methods have been introduced?

Institutional change and
learning

What lessons from the previous implementation were applied this
semester? What worked better, and what challenges persisted?

Stakeholder engagement and
co-delivery - Change over
time

Have collaborations with NGOs and employers changed or
deepened? What new partnerships or improvements emerged?

Digital component -
Development

Were there updates or improvements to digital tools/platforms
used in delivery? How did these changes affect engagement or
learning outcomes?

Sustainability and future
direction

How is your institution planning to sustain or institutionalize the
program? What do you think your team has learned most from this
two-semester experience?

Closing reflection

If you could give one piece of advice to another university starting
a similar program, what would it be?

NGOs (Same Representatives as Spring 2025)
Purpose: Assess evolution of training design, long-term collaboration, and lessons learned.

Topic Questions

Introduction

Please reintroduce your organisation’s role in the program. What
has changed in your involvement since last semester?

Program design & delivery -
Evolution

How have your training modules (psychological/employment) been
adapted based on feedback or previous outcomes?

Psychological assistance -
Long-term impact

Have you observed more lasting or deeper psychological effects
from continued participation? What adjustments have improved
impact or participant engagement?

Employment training - Growth
and learning

What new techniques or partnerships have enhanced employability
outcomes? How have participants’ needs evolved?

Collaboration & integration -
Dynamics

How has collaboration with the university and other partners
developed since the previous cycle? Any new integration models
or lessons learned?

Improvement & sustainability

Based on two semesters of experience, what are your key takeaways
for sustaining or scaling this initiative?

Closing reflection

What has your organisation learned about supporting IDPs that
could benefit future national or regional programs?
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